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FOREWORD

This module 'was developed as one of eight dissemination
packages which Were being prepared under an E.S.E.-A Title III
project. The Mesa Public Schools, worked, in concert with the
American Institutes for. Research (AIR) in this Title III.project.

It Should be noted. that what-is-being presentedjlerein-
formation on Mesa's on -going long-range project in career guidance,
counseling, placement' and follow -up; funded not only.byTitle III
but alsb by Vocational.Education Part D Exemplary and District
funds. A key eleMent of this project has been the designing,
field testing and finai prodUction of staff development, training
packages.

0
The .spepific participation bf`E.SE.A. Title III comprises .

f

.an.integral part of-t:, total process for orienting counseling
services toward speci -1 student outcomes in an accountability
model. Title III.is housed in,the Arizona;Department .0f.gducation
under Carolyn Warner, Superintendent of Public'InstrUction. The
Title III staff was directed by 17red.d. Sughruo'. and the consult-
ants assigned to this project were Jewell Sisemore, the AsSistant
Director of Title III, and Jesse'Udall, Education ProgramSpe-

.

cialist.

,For additional information oh these projects.

'Write or call- (602) 962-7331

'Exemplary Project Director
Byron E. McKinnon
'Guidance Director
Mesa Public Schools.

Guidance. Services Center
140 S. anter-
Mesa, Arizona 85202

Title.III Director.
Duane Richins
Guidance Specialist
Mesa Public Schools
Guidance Services _Center
140S.-Center
'Mesa,.Arizona 85202
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INTRODUCTION

'OVERVIEW OF MODULE

This "module" i'sipart of a package which includes the following:

T4pe-sli.de_presentation
Flowchart_of the comprehensive approach
Module goals and o6ject-oives

r 1.nstructional materialS-Ttest of module)
Progress checks

- Group activities
- Simulation activity
- Application prodedures
Pre- and Post-Assessment

- Further references

Packages are designed SQ, that.you may work at your own pace

bdt should not- takePover 15 houis LAI'compl6te. The only element

of the package external to the module ip the tape -slide .introduction.

.'.The_._11,aw_chart _page___def-ines the four- major phases-cf.. compre--,-

hensive approach to guidance, counseling, and placement.and.how they
of

'relate to each other. The darkened segment indicates where this

package, i\sse.eising Desired Outcomes, fits in the overall plan.
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-A

The
generaI'pu);pose of this

Dosired,.Outcomes

. ,

Assessmon't modu

_..
,.

. .-

J and the
jspecific outcomes that you should achieve .by working through

r1r1;;.

...4;-1 it are s um marized
bdloW in' .the

Mou.Ze; goal. and module
'objectives..

_ ._..:

.

. -

1-iiel$111

/

14001/11..
When-yOu have completed

thereadings and
activities of this

module , You will be able to
prOduce,awritten

s44.4tWeTtlt,
from empirical data, of dosi,pd career planning and

itovelopment
outcomes.for

1"*anNRg

:

.

yduth in the urge t .group of the
p'regram_-

cempled
thiS,modulabe:able

.

,:status"
assessment, iSessment,

"desreTouteomes";assess-..

- 0

a. sentence each, the phrases
"current

.

ment, and "needs"
..assessment;, and write a- brief'

paragraph, explaining
therelationship among': the

three. "
,77

2. Write a pakagraph
defining' the ,,purpose and im-

portanceof

COnducting.a-deSired:outcomeS
.

assessment.

,

. . List
and'destribe in a Sentence each of

ri.i.ng of

'the
dimensions on Which

desired. outcemes assess -'

ment
approaches vary.

.

alternatiVedesired outcomes
.

assessment,
approaches that have been used

in' the

past, and state at .least one major .advantage 67nd:

.one major
disadvantage of each.

-
:

.

-
List.the

sevensteps.coMmontO:,all,desired out-

_
come

assessments:



Identify purpose and importance of'plan-
ning.and coordinating the desired :outcomes
assessment With the'advisory'group(s), and,-
Iist.the--.incipal.actiVities necessary.;to

taccOmplisl 'this step.
v -

: '. .
.

..

List three types of 'important facterstbat
should ,be -- considered in-4dentifying the areas.',
0.11 whichfthe.AeSired outcomes assessment will
fectis -

487-5G
,...,

X. Define: .(a)-rhree importa9t censiderationk '.'.
in seilectingapple,': (b) tWe'aiternatl\it:
Sampling:strategieS4,:(6) describe the:proce-.

..dOre'ffiest:apPropriate fOl-your'situation, and.
.

.(dYtptate the-rationale,for this :choice.
, ':,

LiStt ',(a) three-important considerations in
.

'deVeloping an instrument and procedures, ter'
a desired-outcom0SessmentAlb). the steps
in'this'.deVelopment4 and (c):at\.leaSt 10

.

examploes of items you have generated fer:yOur.
instrument.

0.List three imp.artan_t_conSideran 40min
isteringtheA.nstrument(s) ypu have developed.

. _

. Idehtify.three appropriate ,procedures in'veived
summarizing arid analyz ing- -the -data you:hae:

-collected.-

et .

Summarize-aree import-ant considerat±onS
applying the results pf your,data analYsisto
a definition of the,.desired outcomes tor your
program

-92791 13. Identify::.---7-(a-)- at" least three. target aUdiFicep
.of your report which summarize.the procedure
and products Of,your-Liesir*I. outcomes assess--
meht, (b) the..topics-ofoux reportand.(c):
how the reportceptentWill be'tailored for
.eaeh target audience._ .

11
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MODULE OUTLINE

Approximate
Time Activity

30 'minutes.

.

Introduction. You take andscore the:ere-
assesMent instrument and view a,tape-slide
presentation. Next,-you examine the flow-.

.

chart for understanding' of the_relationshdp'
of this,modulaTto.the o erall compreh ive
program and seamy. ies oy-pa4ages. Finalc.you
arepreSenteg With f.he.module outline .1qUich
Shows-approximate tibelimps.

Rationale. YO are presented with reasons
the module was produced and the Purposesit
hopes to serve. Progress chacks .and-group
ac-iyitioq are. prgyided:to,'Assist-yod-in
attainingfthe skills and ubderStanding out70$
,Lined in the module.

..

7 hours In-Depth Stud
.

You extend your -knowledge- .

y of the body of, the package,.
group activities, and interested areas

_.- the teferences sect ion :.
w., .. . _

. ...
30 minutes. Simulation. .This activity gives liclia a chalIce

to practice what you have 1Parned_in the
reading, ..

w

1 hour Application. ,In this activity you experience
the application of-the skills 'you have gained.-

- , &

-2- hours :----- Post AssesSment. Isere iS where you demO, O trate
that.Y-6117haVe--abhleiLed_tbe objettiypg_of the
module. ______ __

y

/
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k- ..bEFINIT-IoN OF TERMS

Some 41:0106,664: termsused in this module may be--TheW to yo while
. .

otheek may be used in Ways'that vary fripm .traditional-uSage. . It- \

is important to. understand-the definitibns of terms as they are
. .

used -this module'.

?ssessment- -The empfriell dstimation of a state or cenAition,
applied in this'case.t6 the current status and deSire4utcomes.of

r
a guidande, counseldng-,, and placeme,nt program..

.

'Cal-d..8ort--An.assessment tool wlAch proides
with a group. of statements on some t=opic and asks
.that reldte.to him and:arrange his choices in the
importance.

. .rti a.

-

an _individual
him. to pick.,those
order Of'their

.1

Critical .Incident Technique-Critical'incidents.are.examples
of.: observable behaviOrwith a gibar.intent or purpose; and at
least one observable outcome. The Critical Incident Technique is
an assessment. procedure which employs theSe:i. .

. - .

...Current Status-=The objectives, activities, zeOurces,.and
u coMes of-a-program as it now exists.

,

Delphirnethod--A questionnaiTe techniqUe Which organizes and
shapes.opinion through a. system of feedback.

Oesired Outcomes7-The. pvoducts of a theoretically, perfect
program which 'completely satiSfies.alfclient needs and wants.

. survey' of individuals now removed from a.
situation, or program (in this case,. a school and its guidance,
counselini,'and:placement program) Which'_colLects their opinions'.

aboutthat situation or program. f

Need--This term usually applies to .individul,.but prograMS
may be considered to have needs also. In.either case, a need is
the gap between the current state and the .ideaLstate. The,concept
may. be represented. graphically. If point 11 is wheresoMeone

. and Point_B is where he would like to be, the gap between these two
the need.

'A need B
Current Desired .

State % State
In:terms of guidance, counseling( and placement programs, "A"
.represents the program's current status and "B" its 'des'ired Out7,

.,Comes. Again, the need. is the difIerence.

6

Questionnaire7-1\nl'of a variety of paper, and pencil instruments
to which individual8 respond to items by checking brie of several
choices,.rating their feelingS along a'scale, checking yes or no,
writing.out their response, or by some similar method.
'4'



SoMe co.ifusion may exist- among the terms current status assess-
.

_..--

lient, desired outcomes assessment, and needs assegtmea. Tradi-
\

ionally, the term needs assessment (a .first step in planning for
.

/
rogram development or/improvement) has been used to desc*ibe a pro-

.

ess whiCh identifie's the .problems =teat programs ghould.try to solve.
q .

tut itto provide useful information for program mpovemen, thiL- pro-

ess shOuld include two measurementt: one of where the program now

"stands (current status assessment), andaone of where it sho4d be

really (desired' outeomesassessment). Thus,, three .training Modules

have been written one to measure the px-dgram's current status, one

measure a program's desired outcomes, and one.to determine the

pypetweezi..,these tw (the program's, needS).apd to Aive-gdals and

jectives for the -pro ram.froM'its needs.' The. planner who is de

roping. an .entirely hew program-will not,of, course, conduct

ACu rent status assessment. He will determine program, needs mainly

fr m_detired outcomes assessment dj.k.

The, desird outcomes assessment process for -.a program-relies

ma nly On information about students' needs.t Theoretically, students

Co ld define theiraesired outcomes--the goals toKard which they

as ire, and their current status could be assessed reiatedto each

of theiriaebired outcomes. Theri a subtraction procest-eOuld be con,.

'du ted to determine students' needs. 'Usdally, it is more feasible-to

ask students to define heir needs directly--to indicate the differ-
_

ence between where they would like to be and where they are now.

Hence; this module talks of attesting students' needs to 'determine

pregram 44ire4.outcomes. Thenby comparing the program's.desired

"*:-
outcomes withitt current'status (which is determined in the program's

7,

12



.

current, status assessthelit),- the kogram'sneeds.Ci;:n bO identified.

Th/;se program needs indicate to pliinnprs the directions and

1.100 oI.doyelopment necessary to:achievean "ideal" ptogram.

O

8



PRE-ASSthreEN't

.6.

.Thequestions on the following pages are designed to give
you an -idea of the instructional content of-this module so you
may determine: 1) whether you Wish to continue working on the
module; and 2) whether You want to skip certain sections of it.
Each qtiestion relates to the module objective of the same number.
The pages of the text that present theiinformation required to
answer the questions are indicated after each 'question.

Try to answer each question and check your work usingthe,
answer key provided. Then, if you feel the module or certain
-sections of it will be of benefit to you, contii'iue with the tape-
slide prQsentation..

14



Define each of the:following in a sentence: 7)

Current sta ent :

pesired outcomes assessment:

Needs assessment:

ExPlain the relationship among the three in a brief paragrap

Name three-reasons for conducting a.dsired.eutc0Mes assess-
,

inOpt. (pp. 19-22)

A.

B.

C.

There are approximately nine diMensions do which desired
outcomes tasSessment approaches vary. Name as many as you Can.
(pp.-.22-27) -

A.

B...

C.

D.

E.

F.

G.

15
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4. -LiSted-below im-the IL -hand column arc _five dosiTed oft -tomes
assessment approaches The colUmn at the right contains advan-

ea.qh "appr
the prouddP th

Approaches

Card Sort

QuestiOnnaire

Advantages.

a. Uses valuable ObSer-
Vational_techniques,
goes.into:depth,
involves participants.-

Follow -up. Study
. Gives benefit of hind-

Critical Incident Technique sight, instruments easy
to develop because they

Delphi Technique are unusually _brief,
administration fairly'
easy.

c. Most widely available
and easy to..administer,
permits a large sample.

d. Prompts-deep explbration,
elicits fine distinc-
tions, provides good'

rank-
wing
insights, aids in

o. Flexible, fairly per-
sonal, provides struc-
ture while allowing for!-
individual responses,'
gives a ranking of needs.

List.the-seven steps common to all desired .outcomes assessments.
(pp.

A.

B.

C.

b. .

E.

F. -

G.

16



-List:five activitiessary-in planning-and-cootdihdtihg'a
desired outcomes assessment .with advisory groUps.. (pp. .17-3.9)-__

Ei 49

'lark the-Statement(s) below which,should:beconsidered in .iddrit7
./ifying the areas on which the .desired outcoMe6 assessment will
focus: (Pp 43&..44)

Definihg- its purpose.

"Considering' various Drecedures and their. usefulness
related to,the-defined purp6ses

,.:

. Establishing decision processes and rules, 4nd docu
menting'theSe-

i .".':?

!--

D. All of the above.

E. N6ne of.the -above.

:." .

8. !Define: .(pp. 48-50)

A. Three important considerations in selecting the sample

1.

2..

3.

B.. Two alternative sampling strategies:

1.

2.

C. The procedure most appropriate ,to your situation:

The rationale for this choice:

12
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9. Li St: (pp. 57 -61)

A. .Three:amportant considerations -iii developing-the'instrUments
1

.anftp-rocedure for a'desired outcomes :assessment:. .

2.

The steps you will go through in this development-:

1.

2.

3.

10.. List: (pp. 71-79).
. -

.Three important consideration's in
outcomes assessment instrument.

2.

adMinistering a desired

\

The :steps you will go through in this administration:
A-

dentify three appropriate procedures involved in summarizing
and analyzing collected data from a desired outcomes assessment
instrument..,(pp..85-8.0

A.

13,

C.

-18
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1 Summarize three important consi4erations in applying!
.

the
results.of a data analysis- to a definition of the, desired out-
comes for your program: (pp. 91 -94) .

I

A. Three target audiences thatone.14ght have for -a report
summarizing procedures and products of a desired outcomes
assessment.. .

B.

2.

Possible topics of your reports.

2.

3.

4.

. .1

Ways in which the report trial bp tailored to each
the audiences listed in pat A of thisquestion.

,:t-1
.t.

Of
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1. Current status-assessment: The'empirical determination of 
the objectives, activities, resource alloca.tions, and outcomes, 
of a progZaM 'as it now e?Lists. - 

-- 

Desired outcomes assessment-: The empirical determination of 
the gap .between current status and ideal ,status for either 
an individual or a, program. 

Needs assessment: 'the.empirical determination' of the gap 
between Current status and ideal status for either an 
widual or 

a- 
program. 

Current statusmeasures where things are at present, 
desired outcomes measure where they would be ideally, and 

needs represent the gap between these two. 

-2. Any order and/or similar content: 
A. They supply the means for accountability. 
_B. They identify youth needs rather than 

N, 
C. They give concrete empirical data for program structure.. 
D. They provide comprehensive data instead of isolated guesses.. 
L"- -- -They increase, program coordination. 
FA They-7in-itiAte a process of planning and evaluation 

L.,bIghed to keepp_rogra7 abreast of the present. 

, . . 

3. A. Direction and Content'of'Focus--This,:r-efers to the nature. 
,. of the ebntent'of the approach', , 

villetl-iei--Ithas.a problem.' a 

- .. "ox solution' foCus, or some other focus. ---____. -- 
4_ 

.B. 1 Breadth of Focus--This.refersto bow broad..ranrling Arnd:__ 

comprehensive the assessment will be, whether it will - 

-----,_. 

delve deeply into one or ,two areas, or more lightly into .---,, 

many. .. 
:, . 

.. 

. 
C. Depth. of Coverage--This 'refers-to- theoverall. length of 

the assessment, how deeply it probes into the areas it 
does focus on. -. -. 

. 

-', - 

. -- .4. -. . 

D. Degree of Structure -- Assessments can ask for.highly 
structured .responses,:suCh as checks or rankings;.orfor 

. 

open .endedresponses which allow the resPondent'to phrase 
. 

his own response, 
' - -- 

- ..-: 
-- .. 

.. . 

E. PerSonalizatiOn--SoMe ass-essments Are administered to - 

thousands impersonally, others-to. a few. through personal. 
interviews. Tiw,degree of personal. attention receivecl 

bythe respondent is tile referent. . . 
. 

.sampling Considerationg-7This'refersto>who will be in- 
-cludedas 1:espondentsan'the administration of the assess- 

ment.- ',J .' , . : 
G. Quailit.FOurfactors:_are particularly- important in deter- 

mining_the;_quaIityof an assessment.: ,Thev-are.V.alidity:.. 
, reliatAlity,,generalizability,and replicability. '-. 

,-.. 

;cHN.I.faiSNV 
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H. -Availability and 'Costs--This refers to-whet er instrumehts 
and procedures are commercially available or 'ust be 

individually deVeloped, and in.either case,the = pense 
involved. - 

1. Ease of Administration -- Appropriateness of the inst ment, 
ease of data prpcessing,-tithe of administration, amou and 

nature of training, schedUling flexibility, and-practica 
usability all pertain here. - 

e Card Sort 

c Questionnaire 

,.... 
Follow-up Study 

Critical Incident Technique 

Delphi Technique', 

5: A. Planning and cOrdinating with the advisory group(s); 
B. Identifying the areas, on whicb the assessment will focus. - 

C. Xefihing and selecting" the sample. 
E. Administering the instruments. 
F. Summarizing and analyzing-the'data. 
G. Applying the results to a:definition of the desired outcomes. 

6. A. ComMunicating the- purposes and prqcedures of the assess'- 
ment to those to be.involVed and affected. 

B. 
, Choosing the,best procedure for the assessment. 
C. Planning subsequent' steps and finding personnel to fill 

the necessary roles. - 

D. Coordinating this phase with the current status assessment. 
E. Assuri.ng, meaningful data. 

EXTRA--Makingnecessary considerations for computer trse. 

a. 

_ 
8, A. 1. Assuring a representative sample,,,_. 

- a 
... 

2._ Minimizing sampling error by inelnding adecuate numbers. 
3. Selection..of-subgroUpS -to be included. - 

- 

_. 

-:Also: Ass31-ring adequate- response' level and-validity. 
1. Simple random .sampling. .. '- 

2..,.Stratified random-Sampling. 
C. Correct reSponse,_is sp'ecificto'ybur situation. 
"D. Correctresponse is-specific to your choice. .Be sure.you' 

haVelustified.Your chbices.reldte to =items 8Aand- 8B above.' 

. 

..- 

9. A. 1.- Write high quality items (using a number of criteria). 
2. Write clear and useful direCtions. 
3. Plan adequately for. computer use. 

B. 1. _Select and train interviewer's. 

- 2. 6rient respondents. 
3. -Develop detailed-schedules for all-aspects of adminis.- 

tration. 
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Choosingappropriatd-places.andtiffieS.for administration. 
2.' Communicating necessary information' to all involved. 
-3. Building in fleXiBility. to allow for problems. 
1. Select-and.train-intei=viewers, 
2.: Orient. respondents. 

ppvelop detailed schedules for_ all. aspectS-Of,adminis-.-- 
tration. , 

4. Providf-.: necessary information to all.involved.parties, 
5. Estabdish anOperations headquarters.- 
6. .Collect the .data,_ 

A. Keypunching, ,coMputer cards, '9pndupting.tbe computer -:run,. 

and interpreting printout shuts. 
Gathering, grouping, and 'integrating added statements'. and. 

open- ended.. responses. 
Developing statistical and subgroup weighting-procedues.° 

12. A. No tingAteMsand ^at'6as.that rank._ high and' low data 
summary. 

B. .'Applying.the.data-intelligently to yOur situation.' 
C. :TrOdUcing a doCuMent which summarizes- the outcome 

the aSisessment and-the .process-Usedfor:kt 

Students and-the. geheral:pepulace. 
.2.. Teachers andadminisirators, 
3. -.Counselors and_ the advisory group. 
I. Background and Purposes:.of the Planhing.Actiyjties 
2. Planning Activities at All Schools (Design, SaMPling, 

Instruments, Data .Collection Procedures, .DUtx Analysis).- 

3 1:esults,HConClUsTons,, and Implications for Each.ZChbol:/ 
-Distrietwide .Summary, Conclusions, and RecoMmendation 

1. Studer-its 'and .the general lopulace---Keepit-Short and 
a=void technical language. 

2. Teg.CherS:and.a:dminiStratOrs717IncLude.mere detail.: 
3. edbnselOrs.and,the adVisory greUp--Include alrthe 

information -necessary and .relevant, and any'i,equkred 
technical. language;.- 



AUDIO VISUAL INTRODUCTION

This module "Assessing. Desired OutcOmesi", includes
: .

,

an audio cassette and slides 'to introduCe you to this. phase

of the staff 'development series. We suggest thatiyou and

any othr individuals who are'Considering working on this

package first take a few minutes to view and hear this pre-

sentatiOn. The, tape is .playable on any cassette recbrder.

The elides are also"standard and numbered in the order of

appearance. An audio bue ("beep) indicates the poipts at

which` you are*:tb Advance to the next slide,- Begin with the

title slide in the, projector gate..

In the event the tapeslide is not °available, you May read

through theAape:slide script which is\located in Appendix B. This
-`

-will-give-you a quick overview of the contents of the module.

18
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DESIRED opTcomEs:-. A$SE$SMER,

(RATIONALE;

A fundamental question should be ,addressed at the

beginning of this module'. why conduct desired outcomes

assessments at all? Your guidancaand'counseling program

may be meeting all the needs Jf youth. already, or a.sub-
.

stantial prOportion of ther,. It may be grounded. in the

best theory available con:erning effective programs. And

conducting the assessment' will'pequire,a substantial amount

of-time, money-and 6nergy,,ig it it to be dond well Why

go to_ all the. bother ?. .

The answer ta thiS.questiOn varies from instance to
; .

,instance, but certain responses seem to apply `fairly gen-
_

0-. ,..

. erail e to emany. One reason relats the grpwing.ddfor
. ..c,.. ,. ,-

. ,

accountability.ccountability-in all aspects..ofeducation, and particular-,
.

Y.

IV.

ly*in areas outside elle.tradit-ional academic.subjects..

-
, Edudators and counselors are .'beingeing told by thqse who pay-

the-ix salaries that they had better startTheing able to

justify their use of the taxpayer-s' mong:y.;.. And this just '

i'fication must be in Concrete, neasdrabic terms, not vague,

Statements- go part of
, .

e.answer is that, practical demands

fiom the society are forcing all programs in education to

become accountable.

24
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I

.
T.tiS explanation .fallors the trend toward. accountability

with negative connotations, when in fact the reasons for it

+re- not hegativa.. Don't. counselorS Qe 1.t. to CheMselves

end their clients ..to knew in precise and .comprehensive terms

what those clients.thee and want? In the past., programs.

tave-often.been structured around theories develc-)ed by
.

scholars who'work in.setting0 that are removed from the

places where theories are implemented. These theories are

taught to sucOpedinggenerations.-of counselors who have
; .

.

ccinn.nUe to use. them an-e-ver-changing worlth To, be.

tatle to,claim they are addressing rtant problems of,
1 ..,

'the present,.-COUrablors need.curient in'farmatiOriabout what

clients need.and virant, based on thoSe clients' own state-
, * ,

ments. Desired outcomes assesstnents supply- such informa-"

'ton;.. They allow programs tohave the most up-to-date

'information possible, inforMation that.comesfrom student;

;themselves, not theories. Thes'e programs can be .structUtred

in a way that is open to real accountability.

.0ther reasons- also contribute to the case for assess7

'; ing'desired outcomes.. Programs are often strilctured around

system needs-. Desired outcomes assessments reinforce the

importanceof youth needs: They encourage:tha'acrdptation

of the program to people, rather than vice versa: They Can

also supply very comprehensive data on the youth needs,
a

. ,

touching on far more varia blel than earlierguessworkpr3

hunches.' And they usually work to insure'coordj.nation of

programs. If there7are four counselors in a school th'ere

'20
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q

will probably be four theories on which probl s should be

addressed _first.. With a data base establishedI through a

desired outcomes assessment, empirical evidehq exists eon-
-

7------.,,_ i

cerning the needs an4 wants of ytfUth. -The fdur (..ounselors

Q

can preach a consensus On priority problemS grid work toge-
.

.
-...

ther,ttfulfill identified needs and wants.'.
4

Still another benefit daecome_from 'conducting a
-,.-- .

.

., desired outcomes assessment. Often prograMshave existed

.for extended periods of time withput ever undergoing an,y

fundamental-:Alarming: They may have le/pep- c$starteddedat
. L ,

ago, and haVe simply gone on ,OaroUgh inertia `arid tradition.
1

4 ,

A' desired ou cOmel assessment begins a whole process-of
-

..'
,

.

planning -:;and evaiUating that can_ be invaluable. It will

help a program to setgoal tor itself and then gauge its
.

effectiveness in terms of progress toward those, gpais. And

rather than 'ending the planning and evaluation, 4esired:out-
.

comes assessment should help to build these.. processes into
V

,the very structure of the.program. A desired +Comes
4

assessmeneis not fin It:encouries furth.,6r-lassessment,

and helps to. establi h .a climate of flexibiiity and alert,-

ness-for change.'' In ti ie way the needed structure for

P

,change Fan be built-into programs'. HopefuYly, they will be

less li4ly to become outdated by society's breakneck pace

of chande.

,.. .

To summarize, theni-there are numeroUs' cireasns for'
.

. .
. I P

1

.

.

condrting' desired putcomes assessments. They supply the
I

..
'

...
. :

means for accountability in.guidanos and .counseling.

2.6
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i.)rog'rams; give concrete., empirical:data around whiCh to

:structure programs; respond ±o youth needs-rather than
, . .

eystem needs ; proVide cOmprehQnSive data instead of iso*-
. '

ti..

late id guessesp increase e-program coordinatiOn;.a,Rd in ti;at.e
. -

.a processof..pIanning'And evaluation desi%led.to,..kqe*p .pro7.
.9 9 .

grams current. Of course they allieve-these purPosesI.
in

direct relation to how well they are done. The rest OX

this module will be. addressed to the "how" pf desired out-
.

-COMS yaSSeSSM4ItS.

DIMENSIONS ON WHICH APPROACHES VARY

The 'plirase '..desired outcomes assessment!' is a geperic

a'one. It doeS not define d particular method or- technique,

-merely the general process'of assessing the goals yoqth

want to aehieVe.thr h a program. When one begins to de

into particular techniques available for this process; 1,4

soon realiies.the subject. is cOMP14-. There ar6.numerous

cliMensiotis on which approaches vary, and many different

techniques, that haVe actually been tried. ,A useful. task'

.fOr the prdgram planner who must design a:desired outcomes
;

assessment is to understand the more-important of these

dimensions, and the principal techniques that have actually

been commonly used For this purpose,- the module will

. briefly discuss nine dimensions on which desired outcomes

approaches vary; and.then-rde'scribe fieve. examples of the more

commonly .used techniques.
.

A. .Direction and:d9ntent of Focus

Depending on the purpose of the assessment, it may
."

22
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focus on variouS.cohtentoareas.' Basically the variable her0

is, what.is- the content. of the assessment? Is it looking

' forHinfdrmation on family situa, .ins or on schoolsitua-

U;

tiorisi Is,it seeking information on interpersonal needs, or

on acad, micneeds?. ,Another partidularly important dimensibn

is whether..the assessment has .a problem orientation or- a

solution:orientation. -TheMooney:ProblemChecklist*, for

example, askSrespondehts to indicate from a series of listS

the problems which' arc applicable tothem. Then it tries to

idehtifyweaknesse6 and :faults. Contrdstingly, the Prior-

ity Counseling Sarvey. generally asks respondents to indi-

cate those. things,they like or, are good at, thereby defining

PoSitiyes'elnstead of negatives. .0ne'might say it has a sol-

utionfocus, as opposed:to a problem mfocuS- race focus of

course has advantages,,and'both ultimately help to _efine a

program's direction; The-better.choice depends on thepur-
.

pose of the a.ssessment. In any case, direction and content

of focus are important dimensions on which desired outcomes

assessments vary..

. Breadth of Focus Q

'This. refers tohow comPrehensive and broad ranging the

asesSment-is to be, and- relates Io.how many content areas.

t.covers. Do you ,want to probe into one or two.isolated.
a .

are4s, or covereVery aspeCi;,, of the- respondentS' lives? It

is pbssible to^desigh assessments that have a mangle focus,

that focus on several areas; or that are very comprehensive

*Se. REFERENCES soctiOn, 28
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in-their-focus. The narrower the focus, the more that can.

be -learned about:any one area. The broaderthe focus,. the_

better the overran picture, 'but,' the weaker the understanding

of any one area. Again, the choice depends on the purpose

of the assessment.

C. Depth of Coverage

This is related to the last dimension, but refers in

particular to the overall length of the assessment. Is it

to be a ten minute checklist, or a three hour interview?

Mill you probe deeply,into the area you decido.tO focus On,

or ease your data analysis task,by.using a few key items in

a giVen area? Do you have the resources'of time and money,
---

to undertake an extremely thorough assessment? Will you be

content if the informatiOn gathered fails to go into depth.

and provide fundamental direction? These arp questions that

must_be'answerea in deciding on your depth of coverage..

. 'Degree of Structure.

The question here is whether you willdetermine the,

nature.of the responses byasking the respondent -to-check,

circlep or rank, or whethekyou.will ask him to structure-

his.oWnresponse on a more open-ended questionnaire or in

an interview. The former choice makes the taSktof analy-

zing:thedata considerably eaS'ier;.and some structuring

will probably always be'necessary to allow meaningful suml-

marY and analysis. On the other hand, more open-ended

questions allow more individual expression and' fuller' grad-

ations of feeling. They ,may also produce insights and

'24
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suggested.solUtions that structured formats fail to elicit.

The benefits :andweakneSqes of each degree of structure must

:be weighed andra choice made to conform with the conditions

pertaining in a,given instance.

E. Personalization

Assessments can range all _the way from the individual

:interview, in .which "the respondent talks to an interviewer

\ and 'has his thoughts and responses recorded on a tape or
F.

\written doWn to the mass inventory in which thoUsands of

inaividuals indicate their feeling by marking a paper.

etween is a.w-hole spectrum of approaches which

In

itherealong the. line defined by these two extremes? Degree

of personalization is thus another dimension on which aIS-

//
p oaChesvary, and another variable for the planner to con-

\

Sider in choosing his assessment procedure.

F. -Sampling:Considerations

Entire books have been written on this subject alone.

p y u want information from'elementary school:students, or

g adu t 8 now out, working? From aubgroups within the Stu-

de t opulation.(minoritieS, residents of a geographical

ar a)? From adults, and various adult subpOpulations

(p ren s,.teacherS, counselors, administrators, community.

raorese tatives)? Will you-sample groups to be affected

by the ssessment, or only those most directly affected?

Will you include all students? A percentage of all Students?

Stu ents at selected grade levels? Or a percentage ofstu-

,den seat -ach selected. grade level? Will you include all.

fifth
dimens'ion
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:schools within the district, or pick one or LA/6-as repro-

sentative? liew will you assure a representative sample if
. ,

Youcan't include everyone? The questions'in this realm are.
e,

endless, and the answers are critical -for reliable results..

The training section of this module goes into the sampltng, -

question in some detail; offering suggest-lens and guidelines.

°It is a central dimension to consider in conduCting a

desired outcomes assessment.

G. Quality

Whole books have been written on this subject alone.

. Quality of the.assessment instruments and procedure itself

is a subject so broad that dozens of variables contribute.

Four key ones, however, must be considered under 'any cir-

cumstances. These are validity, reliability, generaliz-
-

. ability, and replicability. 'Validity refers to whether an

instrument actually measures what it ia designed to. Reli

ability refers to whether an instrument produces consistent

results over repeated. Usage. Generalizability refers to

whether the results obtained.with a. limited sample are

accurate for the broader group they are intended to repre

sent. , Replicability refers to whether the entire process

'.can be documented and repeated. elsewhere. If the desired

outcomes assessment is to .be a useful one, it should Meet

high standards on' these criteria.

Availability and Costs

An obVioua practical consideration relates to how avail-

able a particular technique is; that is, whether instruments

26
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and procedures are alrez-Ay in existence, whether-they may

be purchased commercially'
.

or whether they must be Written:
1

and developed. 'And of those technique's available, what are

their relative'coSts?. Could a technique be applied more

cheaply by deveio,Ong one's OWn materials' and procedures?

The practical necessity of deciding on a technique that

your district or school can afford is one that must be con-

sidered.

I. Ease of Administration

Anothe? practical` dimension on whin desired-outcomes'

assessment tedhniques varyds that of ease of adMinistra-

tion. This includes several factors: ease in processing

data from the instrument to produce usable summaries; time

of administration; amount'and. nature- of training necessary

.

for administration; scheduling flexibility of administra-

tion -to adjust toschool schedules and available.space4 and

appropriateness of the instrument. for the level of respond7

ents participating in the assessment. Appropriatenessof
1 '

the instrument and 'procedures to the-pu'rpOse of the assess-,

ment,is another factor which Contributesto ease of adMinis-
,

tration. Practical considerations can't beignored, and

.ease of adminiStration 18 a central one:.

PROGRESS CHECK

ninth.
dimension

Write a phrase which gives the'defining characteristics of
each of the foIlow4g deminsions.6nhich' desired outcomes assess-
ment approaches vary-,

Direction and oonteneof.fodus:
(p. 22Y .



. Breadth of Focus:
(p. 23)

Depth of Coverage:
(p. 24)

Degree of Structure:
(p. 24)

Personalization:
(p. 25)

Sampling Considerations:
25).

Quality:.
(p. 26)

Availability and Costs:
(p. 26)

Ease of Administration:
(p, 2.7)

if. you are unsure of the definition of anyof these dimensions,
check back over the preceding pages.
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PRACTICAL EXAMPLES

'All of the .nine dimensions have been discussed on a

fairly theoretical, abstract level. What are the techniques

actually in common use today? How do they combine the dimen-

sions into. a workable forMat? The folloWng sketches of

five actual techniques give brief. deseriptions of common.

realistic alternatives for conducting desired outcomes

assessments.

The Card Sort.

I& this technique an individual is given a "deck" of

cards, each with .a statement relating to:a need he might

have. For exaMple, one card'might say, "I need to improve

my understanding-of what I read." A deck:of cards includes

statements related to a common area. Individuals sort

ttlrough----each-deck they receive, eliminate those cards which

do not represent needs for them, and arrange those that do

in order from most impoftant to least. The cards selected

from several decks may then be combined and arranged by the .

individual according'to their.importance. When data on the'

needs of any individuals are combined, the areas of higheSt

need, andthe highest needs within each-area are established.

From high and low ranking needs, program objectives may be

drafted:to give dir,ection to program deVelopmentS.

-
The card sort .boasts a number of strong features.- It

is fairly. personal, allows for flexibility in breadth of

fodus and depth ofocoverage; and prOvides structure while

allowing. for individual responses (through individuals-adding
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their own cards) . It is less well known than the

naire,.bUt not. difficult to develop. Administration

Uestion-

also

More com lex than that for .most questionnaires, but not

necessa ily prohibitively so.

Thle-QueStionnaire

What is meant by this term is a paper and pencil-in tru-

mentt.o which the individual responds in any of a variety of

mayt. These include written responses to open -ended ques-

tions, checking, yes or no, checking,one of several multiple

choice responses, ranking a series of statements_from high-

est to- lowest, and rating statements along- a.' numerical or

written scale. Some examples of Commercially available

instruments questionnairet are tie EducatiOnal.Needs'Assess-

ment* (a rating format), The Mooney Problem Checklist.

(multiple choice checklist, followed by 4 ranking procedure),

and the Priority Counseling Survey
*

(multiple choice for-

Ouestionn4ires are often for a particular assessment,

especially if open-ended retponses are desired:,
,

Questionnaires represent the most common form of

assessment, because of their eate'of.administration and

availability. They can -also be fleXibie in terms of breadth

Of focus, and often permit a large sample,because of their,

ease in'administration. They usually provide lets depth of

coverage and involve participants less fully in the assess-

ment'processthamthe_-card tort,. and also lack.'bhe latter's

personalization.'

*See REFERENCES section.

t
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jThe Follow -Up Study

This is anothet,cOmmon'form of assesment, character-

iied most distinctly by the sample of .respondents. It is-a
c

survey of individualsnow removed from a program, such as

graddates from. high school, who are 'asked for_their .thoughts
,

on the high school guidance andCounseling program. A fair

. ly short, structured or open -ended questionnaire is fre-

1

quently employedin'follow-up studies, although an inter-

view forMat is.sometimes used. 1 Mailing strategies often play

.an important role in this kind ofsurvey,-and adhieVing a

high of response is most- important.

The follow.Tupsurey.is probably the most limited tech-

nique.in common Use It fails to sample'present or fdture

clients bf a programs: but doea boast the advantage of.ques=

.

tioning:reapondents Who have the benefit of hinddght:
.

Depth Of.covetage'la note `often achieed wheriHmailing Strat=

egies ate.usea-i'since a.,lengthy instrument is generally asso-.

ciate4 with low responsehrates. Follow-up studies usually
., .. . .

instruments;
,

employ individuaIty.tailored instrume, since these can be

designed to pertain.directly_to the situation being 1;f. 1-
".

lowed-up," fo.

The Critical Inc]. ent Technique

Critical incidents a e examples of observable behavior

with a clear intent.or purpo e- and at least one observable
.

outcome.' They were used at Leq once, in a PrOject\in

Bucks County, Pennaylvania,aa par of a desired outcomes

assessment. Ten global goals fot the educational system_hd

:.been identified,' but they .required fury r definition

third
technique

fourth
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because they were very_abstract-_ThoUsands of Critical.

incidents relating to the .goals were collected from parents,

A
-t-oa-ohers-i-and students, .allowing .precise behaviOral defini--

tions of the goals /both: in terms of student' behaviors and
. .

teacher strategies to encourage-suchThehaviors. J\ Class-

ification scheme_ was then built for each goal, and.a series

of " needs - assessment" qustionnaires were developed. The
,

questionnaires were used to determine the :extent to which
' -

appropriate student behaviors were being 4eliibbstrated. The

critical incident technique served ;to define the.'desired

outcomes of the educational system. Once this wa's.dOne;,..7

thecurrent status of students, and thus of the eduCatiopal'

system, relative to.theSe desired outcomes could be assessed.

this procesS could be used with guidance and counselint

programs as well.

This is an unusual form of assessment, but the obsei--

vational techniques.involved are a valuable tool. Thq prd-.

cess-certainly goes into depth, avid requires training in

observation, extensive collegtion'of incidents, and skill i

analysisIIt_ involves participants in the assessmerit prO-.

cess, providing personalization, and can be flexible dn its

focus, It may be:challenged because it relies on predefined
-,

goals, rather than seeking the`perceptions of students and

others. This challenge is not serious,. however. Any struc-
__

turinstrument. must rely upon predefined goals to some

degree. As long as the goals are sufficiently global, no

particiPant will be constrained in his responses.

32

37

Ov:
soi



The DE_ 5hijechniLide
,

This is a anS of simplifying the task of identifying

and-ranking needs And'priorities,_and arriving zt goal

It. refers to a series of intensive interroga-

tions;of.samples-of individuals: (most' frequently, experts)

by means of mailed questionnaires. The mailings are inter.-

sperSed with controlled feedback to the participants.

RespOnses*.:to'each mailing are summarizedland returned to

respondents anonymously. Competing opinions usually con-

verge and diverse opinions, are often blendesd into-distinct

andclearly-stated majOrity nda.minorityopiniops. Personv
,

1

ality conflicts are usually avoided.

WeaknesseS of the'Delphitechnique4pnclude the fact
..

"..1.

that.lt usually szffipleS only seleCtqxperts, that it

J:'requaresmuCh tabulation,. record keeping; and mailing,,and

that'it'sprov4,des atnsenzus, but not necessarily the "best"

AA.Idgmegt. On the other hand, it often Trompts deep exIolor-
\

-

atioft and elicits fine perceptions and distinctions, gener-
i

ates lively interest and real insight, and ds in identi-

fying and tanking deeds-and priarities.

PROGRESS CHECK

fifth
Lechnique

In a sentence .each, gAve,the defining, characteristics of the
following.examples-of assessment techniques. 'then advantage
and disadvantage.for each.

TheC,4-d Sort:
(p;.29).

46)

'Advantage: -

Disadvantage:



The Cluestiohnairc:
- 30)

Advcintaget

Disadvantage:

-3. The Follow-Up Study:
Op: 31)

Advantage:

11n.advantage:

The Critical lincident Teohhique:
(p.. 31)

Advantage:

Disadvantage:

.

The Delphi Technique:
(p;33)

a

. Advantage:

"2.

Disadyantage:

If you are unsure of anyo1 your answers, check the. descripciors
the techniques' found on the preceding pages.



TRAINING'
INTRODUCTION

It would be,desirable,to include extensive training

in all 'of the techniques discussed in the .previous section,

but such a course is not practical.. Whi4e each technique

boasts advantages,,. and each has disadvantages, a number of

factors suggest the card sort as the ideal method. Because

of its flexibility, it,can be adapted to almost any Situa-.

tion or need. Ivoreduces a rank ordering of needs around.
'

which to structure programs, and this-is a most useful form

of information The card sort technique allows for,real

omprehensivenes.s. it ,uses omputer to aid in summariz-

ing the. data colfected. It is a well'docuthented and tested

processai while also pro4rebsiveand innovative, as compared.

with questionnaires and follow -up studies. Technical assis-

tanceds available for those. who reed help in its use. per

these reasons, this module will concentrate on.the card sort

'method of conducting desired outcomes assessments.

The assessment process may be broken down into a numbdr

of steps, whiCh pertain whatever the particular method

chosen. They are as follows:

1. Plan and coordinate with the advisory grou(s).

2. Identify the areas on which the assessment will
focus. i.

Define and select the samPle.

. Develop the instruments.
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5.: Administer the instruments%

6: SuMmarize and analyze the data:

7. Apply the results to a definition of the desired
outcomes.

The section of the module Whithfollows will de:tan.,

these steps for the .card .sort Proceure,,presenting

derations, guidelines, and '§ug estions for each. In steps
_ .

four and fiye, the questionnaiie'and"follow-up study tech-
.

nques wiliAalSO be touched on briely. 'The other sections,
1

in large partr,apply.to all methods equally well-. The steps

will_ be'discusped iri terms of the card sort, but individual

,idininistrators may.generalize.them to another process if,

they wish. A Procedural Checklist

foUnd in: Appendix C. .

for each level may be

PROGRESS:CHECK

LiSt,the Seven steps'of the assessment pppCes4 which apply toall_
-techniques, Jp 35) -

4.

5.

6.

7.

If yo6 are unpureqp any of the/se check, the list on the preceding
page.

0,

PLANNING AND COORDINATING WITH ADVISORY GROUPS

The first task in Conduc ing a desired outcomes assess-

ment.is establishing the need for such an assessment, in _the
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minds of these who have the power 'to o-approve it and put the I

results-of the assessment_ to use. Enthusiastic cooperation

and suppert from such a body' can make a hUge difference in'

the success of the assessment effort. Makingthe case for

.the. assessment should not be 'difficult if information is
,

. gathered to.illustrate the lack ..of direction programs are

apt.tO have withOut concrete data on
i

what, SCudentS need from

a guidance, Counseling, .and placement EirograM. Every stu

dent.stands.to benefit ,from participating in a program which

has been structured to meet his.needS and the needs of otherS

like him,,tather than a program based on vague goals that

administrators Or counsel9rs have established in the. bast

But those with the power, to improve guidance, counseling,

and placement programs must be given a chance to understand

this point. .ThUs, the firSt big job in conducting an'effec-

tive desired-outcomes assessment is one of communication.
6

Closely related to the communication task is the. need

to insure the partibipation -of 'all other groups to be

affected by the assessment in establishing the goals and

prdcess of. the effort, Counselors, teachers,. administrators,

N\
students, parents, and 'commun#y representatiVes will sup

port a worthwhile project if they understand its purpose and

the benefits that_will result from it. But ifcounselors,
. i

jor example, are forced to participatein a proces's they see

as threatening to their jobs and the way they have been
.

doing them,' Without being giVen an understanding of the'pur-

/-Poses of the assessment apd the ki4d Of .positive.change for

themselVeS aS_well as studehtsi'that is likely to Cote-from
t
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-it they will be unwilling partner's in the effOrt.b If they

,lack enthusiasm, no doubt teachers will also. Teachers tend

to: convey attitudes to students, students to'parents, and

'soon a failure to convey the purpose, importance, and ptoce-

dures of a worthwhile effort tO on key group may sabotage

the whop operation. This point. cannot be stressed to

-strongly: all parties to a suCcessfUl assessment of-the

,desired outcomes of a guidance, counseling, and placement

program must be brought on board and.kept enthusiastically

involved throughout. -Communication is\a key.

One of the best' ways to assure full understanding and

coMmunicatiOn is to.document.the. puiposes of your effort and,

the means you plan to use in achieving those purposes, and

then to distribute a brochure or pamphlet containing this

information. On-the next page is.such a brochure. at out-
.

lines the essentialS of the .assessment project, and puts the

' 'effort clearly in fodUs.

Certain.other considerations require attenti at this

initial phase of an assessment: One is to choose thb, type

of instruments and procedureS that will. be used. The vari-.

ableS and examples 4escribed and discussed in the first seg -.

ment of thiS., package should prove useful to the advisory.

group at this point. The group should answer question's such
.

,

as: which approach fits best-With local reStraints and.

needS? What are the conceptual variables most-important,

and the pragmatic factors. most si'nificant? Success Or

failure may hinge on-the care with which choices at, this

stage are made.

choiCe
of

instrument
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Following these decisions.are those, related to plan-

ping for the subsequent steps. the assessment process._

Choices as to whO will carry out each suet' -step are key in

assuring the :success of an assessment. 'Who is best quali-

'fied to decide the areas on which- the assessment will focus?

'Does an expert in sampling need to be consutel to help in

thedefinitiOn of the sample? Who can best choose an

aPpropriate'instrument or develop one specially,tailored:to

local needs? Who should be in charge of carrying -out the'
. 0

administration of the instrument, and how much help will he

need? Who will'analyZe thedata so that it can be used

effectively in determining. the 4esired outcomes? Who must

cooperate at each stage of this process,and how can lines

ofCommunication be established so that the necessary, infor-

mation will flow to those who need it? Answering the
)questions and making. decisions determining responsibilities:

and needs at each phase of the assessment is ajOlkthat

falls on the shoulders of the planner,-=in cooperation with

the advisory group. The fuller the Planning _and-articula-.

4ion at this stage the more satisfactory will Tie the out-

come of the assessment.

p'ersonnel
needed

.



\

. 1.

Mbra specific considerations should be addressed in

planning the desired outcomes assessment. One is the poor,'

dination of this phase of program development with preceding

and succeeding phases. This coordination includes several

dimensions. The first is time. It's inappropriate to

complete the desired outcome'S assessment in September, ,for'

example, and not have the results of the current status

assessment available until June, sincedefining.program
A

needs requires a comparison of the results from the two.

assessments, Also,-it's important.to plan the two asseSS-

merits so that the data from each is comparable. This per-

mits .Meaningful discrepancies to'be determined. Making sure

schedules mesh. and data, are comparable is largely a function

of the effectiveness of initial planning

Assuring meaningful data is another major considera-,

tion for this phase.. One must design the .desired outcomes

assessment in such_a way that its.results have-practical

use. in the implementaton of new programs. If it's outside

the practical limitd of the district's budget to establish

a career education' center, complete with library, librarian,

corhputer linkage to a national.center, study booths, films,

regularly scheduled field trips te a variety of job.SiteS,

and 'lectures. by visiting experts inthe:iareer education

field, then it's.pointless to, ask students whether they need

these things. One can ask questions which determine a gen-'

eraI need in a way that'perMits response within the Con-

straints of, available, local resource8. This is another

41
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, 0

example of how coordination of the desired. outcomes assess-

ment with previous and subsequent steps is essential in the

initial planning phase.
. _

Another 'issue that requires early planning and coor-
.

4
dination is the determination of the final form of the

assessment data; .Too ofterG masses of data have been col-
,

lected in an efficient and sensible. manner, Out procedureS.

for tabulating and summarizing them were not Considered.

When a computer, is to be used for this pdrpose, it is only
o

reasonable to consult a prograMmerl In smaller scale

efforts in which clerks are to accomplish this-task, ini-
.

tial planning for tabulating and summarizing data is just

as-important.

Planning and coordinating a desired outcomes assess-

ment with advisOry gro4s requires that many. issues be

taken into consideration in order that numerous decisions

can be made. In this step, as in all phases of a desired

outcomes assessment and the larger effort to which desired

outcomes assessments 'contribute, is important to docU-

ment each deciSion and .the reasons for it. 'A precise state.,-

merit of procedures And the rationale for them is,valuable

for severalreasons. SuCh a 'statement will facilitate com-

muhicatiOns-and understanding during the course of. program.
. . "

development, implementation and 'evaluation'. It may help,.

keep.aproject true to 1.ts'origlnal intent and perhaps

assist in answering questions which arise as plans are

implement6d. Finally/ a continuous record of program devel-

opment will ease the task of preparing formal reports on the

42
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:project. .It is recommended. that "write it down" become a

guiding principle of the program development effort.

IDENTIFYING THE AREAS ON WHICH THE ASSESSMENT WILL FOCUS

'ThiS:isthe step in the'desired outcomes assessment pro

.Cess after planning and coordinating. with advisory g,roUpsH

Once people. have been brought, on board'in-theefforti-and

initial decisions about who will conduct the assessment and

what route it will take have been made, a precise focus must

be defined for thb effort. .What is the central purpose of

the assessment? Is it o gather information on one or two

ceysdreds, or to esta isha,basis fora comprehensive pro --

.

gram? Has a'particU r problem sprung up recently, such as

drug abuse, racial

suggests the need for new inforMation on what students need

ension,' or a high dropout rate, that

-

and want,'or is the assessment effort directed atthe activ7.

ities and,objectives that have constituted the guidance,

..Counseling, and .placament program for t.he last 30. years? Is

a new program being considered for d particular Subpopula-

tion of students--those emotionally handicapped,'culturally

deprived, or of a particular minority group, for example--

which suggests thatlan assessment'is needed to focus on the
- .

needs of.thissubgroup? One can define a single narrow

focus for an assessment, try'to.includeall needs.students

might have, or focus anywhereH.in-between, depending on the

-.purpose of an assessment in -a given situation. The impor-
,

tant point is to.decide on the purpose ahead of time, and

structure the assessment, accordingly. 'Of course, this

Aki,-

step two

-central
Liutpoe



purpose should be precisely stated and documented in ade-

quate detail.

The card -sort is a flexible technique-which can be'

adapted to .either broad or narrow focuses. For example,

the six career areas,defined in theOrienta ion- module. of

this series of staff development packages may be used separ-

ately, or'all together, depending on the focus desired for

the assessment. Taken together, the six areas cover vir-

tua11y all student needs and hence, possible desired*Out-

comespfor al guidance, counseling, and placement program.. To

review, the six Career areas are: (1) vocational planning;

(2) educational planning:, (3) learninghow to learn;

(4) personal.and social developmentr (5) social responsi-
T

bility; (6) leisure time use.
S

Reachingta satisfactory definition of the focus; of .a

desired.outcome assessment can best be accomplished through

establishing a decision process and'rules for making-th

necessary choices. Sample guidelines might include: always

select the focus which will be the most cost efficient, or

the most unbiased toward a particular student subgroup, or

the most acceptable to the doMunity, or .the most respon-

sive to a. particular .local problem or consideration, and so

on.
-
By defining the decision process and rules, and by

N

employing them.consistently, charges of personal'bias or

unfairness- can be avoided, . and a more satisfactory desired

outcomes assessment canbe completed,

*
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PROGRESS CHECK.

1. Communication is a key to planking and coordinating with ad
sory groups, the firt phase of the dcsred outcomes assessment.
List six groups,thatshould be. informed of the. goals and proc -
dures of the-assessment.a8 early as possible,! (p.-37)

-2., In beginning an assessment process, it is best:to: -(p.'37)-

A. .Avoid excessive publicity', notifying only key personnel
B. Plan and coordinate 'with students and parents first
C. 'Plan and coordinate. with. advisory groups first
D. Arrange for a radio interview to disseminate information

,

. A number/of planning activities should ,be accoMplished in the'
initial step ofrdesired outcomes assessment. Check the ones

.below that were emphasized' in. the,text. (p. 38)

A. ChooSe thetype of instruments. and procedures most appropriate'
B. Select-thd'type of sample,
C.. Develop high. quality instruments.
D. Select personnel appropriate to. each phase of the operation

'Traira interviewers to carry out the card -sort procedure
F. Coo.Vinate current .status:and deSired outcomes assessment
G, ASUre:Meaftingful data

. H. Plan orientation sesSionsfor.studentS and-adUlts
I. Consider computer needs

,

.J. Write sample items, and. pilot test these
K. Develop a schedule for administration' of the:instrument.
L. Develop information disseminatibn strategies

4: In deciding on the focus for a desired 'outcomes assessment
should consider most carefully: ' (p. 43)'

A.. Idiosyncracies at .k.rarioUs school sites
. .

B. Ethnic minorities and their particular needs and problems
-C. Adult needs as well as youth' needs
D. '.11-.1e central purpose, of the assessment

45
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for'. The purpose of establishing decision rules for' choosing ;Areas
on, which an assessmbrit- Will. fo,dus (p. 44)

To provide consistent guidelin6s
TO avoid charges of biaS
7o make the decision. rationales public
All of the above

ANSWE RS
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GROUP :11VITY

If possible, meet with
several of-your fellow
planners/dounselers. Asgign
them the Lollowing roles:' a.
supportive' school boarci:mem-
ber; a cOnservatiVe/skeptiCal-HT.
bbard member;. the district
superintendent; a School
principal;-and a teacher who

a.-hard-'noSed realist.
IMagIne.they arc an advisory
group to whop you are propOs,-
ing the idea of conducting a
desired outcomes assessment,
and that much Of ybur'support r.7

will depend.onwhether you
can provide a clear -,94e-tia-re-
of the.advantages that accrue
from such an'effort. 'You must
also. clearly describe the ini-
-tial planning issues tfiat must,

be considered.. Orient'the:discussioh to thefollowing specific topics:
..-.

. .
1

1:. The advantages ofcdnducting a desired-outcomes.
.

2. The adVantages of"the card 'sort.apptoach (or another approach,
if yot prefer). 3,

What local: personnel will be interested, and. available, to help
_

with the various phases of
.

--,

4. What will be the most meaningful fore in! which collect .,,.
t

1

'-information.
.

5. What communication_ strategies will be akrhi le to assure.

necessary-,-dig-imination of informati at all phases. .-

.

---

' Discuss each topic for perhaps 10 to 15 utes, .lettingeach
point of view be represented in. the discussion. Jot down important
points of contentionin each area, and-study th se. They should pro-
vide .a good preview of problems to be.alert for 'and issues to.be
-informed on as yOur assestment'progresses..

DEFINING AND SELECTING THE SAMPLE
ti

'The ideal pcpulatidn to saMple in a desire outcomes

assessment is everyone who will be affected in ny way by

the possible opItcOmes. If a school distrixt's guidance and

52
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counseling prOgram is conducting the assessment, this means

all.,students-, parents, teachers, counselors,.administratOrs,-

and community representatives in' the. district. ,In occa-

sional ,circumstances this ideal may be approached. .. If the

assessment involves, one small'school in an isolated commun-
.

1

ity, for exampleN t may be possible. to include all these

individuals in the measurement. This is not often the case

hoWemer, and one is usually forced to adopt a strategy to

select representatives from the total population. The key

to success in this process is to chgose.a sampling procedure

which insures that. thd few who are measured. reflect accur-

the.will -of all.

It is not easy, to chbose a representative same. Many.

..factors tend to work as biasing agents. Students atone

school may be brighter or duller.han those at. another, or

thay have a different setwOf problems, perhaps related to

their different location. Differences of only a year or two

in age may cause substantial variations in the needs students

have. To account fore. these variations, different methods of

representative sampling have been developed to ensure fair-

ness. Probably the Simplest and most straightforward is

single random sampling. This involves trying to see that

onlysehanua determines what individuals are included in the

samptb.' It is particularly appropriate where the possible

biasing factors are little' known or understood. Usually one

'establishes a liSt of all 'individuals in the largest popula-

tic:in, and then_ randomly enters.thp list.and picks every,third

or fifth (or whatever number'numer is'ia propriate) individual to



generate .the-sample. Whilethis is' technically only a quasi

random 'method, it is practical and adeqdate *for your pur-
4

poseehpre.
:

If biasing fact rs,are knoWp/ a better means tbover-
.

- #

'come their effect is tratified :sampling Thisinvolves

seleCting.certaiq factors, such as age, sex, grade level,

ethnic identity, or resi ence'Iocation, and deliberately:
1

balancing these factors i the.Sample. If done..carefully-

'in a situation where there are important biasing factors,.

this is the most economical method, as it'allows inferences

40;

be made. accurately from a smaller nuMb,c of cases,.

No matter whatNsthe method of sampling there will be4

some sampling error. Therewillalweys b chance differ-

ences between the selected individuals' and the entire pcpu-
,

lation. With a very small sample, the.error .will be large.

As the sample 'size increases, the 'error shrinks. As 'a

.

xough guideline, the error is inversely proportional to the

squake root,of.the number of measurements. In more concrete

terTs, it is best to include at least 10% to,15% of the tar-
,

get group in the 'assessment to assure adequate representa-

tion.

Another it*Drtant consideration involves the question

what subgroups to include in the sample. Students cur-
/

rently enrol cd 4n the 'school make up the first, obvious

group. But what age group of 4tudents should be saml)led?

And should/ the sample bechosenrby'grade level, age level,

or school? Is it aIso,worthwhile to gather information from

1
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former students, as theyhave the benefit of.hindsight?.

They could indicate those schoo1- services whiich contributed

to. their present Positions
A

in ociety or which. shOuld have

j'beemayailable to helpthethxeach. heir goals. Can parents

provide.another-uselful:perSpect ith their unique know,-

ledge of students' backgroUnds? .Shou d teachers be'included
.

with their understanding of .a c ntral a pect of the Students'

. .-Current life? LikeWise; counselIing pers nnel Often see tu-
.

. , .

dehtS in a way that .is.more intiMate:and etsonal. They may

hav
st

than either teachers or parents. ,Community representatives

and emprsmay ve ableto -provide usefUl information Con7

-cerning.the societal-relted needs studentsllave and.as Yet

are largely unaware of AdminiStrators cah.provide a useful
, ,

-perspective from'the standpoint of school-related stucle0/

needs. Finally, career development specialists may be more

knowledgeable than any o.. the preceding types of individuals

in.their,understanding of young, people's needs and desires,.

. .

given their study and comprehension in.the:field. of

.these groups should be 'Considered, and some decision reached

as t6 which to 'include: Later.on, some decision Will.be.

Called for as to how'-each group'sLinput should be Weighted..

But this issue:can be considered Ihere too.- If, it is felt

that the Opinions of counselors Ind career-develOpMent- Spe

cialists should carry the knost w ight, perhaps they.should

be more extensively sampled th n the other g ps. Or Per7

haps it will be.decided that he only truly relevant measure-

shold be what students the elves say,, and all other groups

50



should-be kinored:... Whatever the decision here, its iS an

.issue'that should 1.e.faced'and intelligently resolved in

defining the. sample,

...Perhaps a iisefUlmeans of illustrating the definitipn.

of a sample is o provide an example Of how 4 might actu-

.a11y be done. The following such an examp17: It is not

4,ntended as a' einition of what should.be done in every-

case, but mer ly illustates the process involved-and fac-

tors to be c. Sidered.

It was irst determined that t

the defined. numbers would be selected:

-m ActualqiUmbers
Students-20%

. 70-0T
Parents--l0 0 '300'
Teachers-\-5.0% 100
,Counselors .-100%. 13
Administrators-=100% 6

Students were selected from a complete alphabetical lis

of all'studentS at. the high school, numbered, and broken
1.

by Mradq level. Students were stratified on the following.
\

!

grade point average, rank in class, number of

years at the high, school', parent Occupation sex, aptit4de,

and al labetical breakdown.,^In this way,.a fair representa-/

-tion wa in-ured in terms of most of the imPortarit iasing

factors in a high-schoOl. One parent of each of theSe tti

dents wa then chosen, With minor .adjustments, made to aliox

b g -parents. Teachers w ikcwise' hosen through

example

the stud'nt sample, with an app opriate number randomly

selecte who were_Current:teachers of. the students involved,

and'an7equ.al number chosen who. had-been teachers of the



scudents the previous year. ,Chooing the.ceunsulers and
. .

administrators, of coui-sq.proved no problem,with a 100°0-
i.

representation- in each case.

A question that should be considered with any sample is

what percent of -response is necessary to assure validity.

I. 500.respondentsare chosen, and only 367 actually. respond

to the survey,- does One have meaningful results? Unfortun-

ately, .there is 'no pat answer to this question.
-
Vatious

authorities cite figUres anywhere. from 50 to.100 .percentas
,."

acCeptable.leVels of response. The best means of determining

adequacy in this regard is to scan the demographic- data from

those who have participatedompare it with those who have

not, and see whether: any pattern's are apparent. If parti-
,

t

cular subgroups have been inCluded'anClothersZeft out,

.probably the data is suspect. If there are no such,pattetns,

it its prObably valid. In any case; it is beSt-to strive-for.

as full a response level ,asipossible, and to adMinisteri th'e:

assessment in such a way that- spendents axemotivated to

patticipate. Participants shoul be followed up if they fail

to'respend-after one contact.

PROGRESS CHEC

percentage
of response
needed.

You'have.dedided to conduct a desired tcomes.assessment.in
your school district. The' district, Contains ve junior high schools.
(grades 7 -9) and three high. schools .(grades-10-. ). The schools are
all comparable in size and student 'makeup. Total isttict population
in- -grades - -1/ .is

. Thu distaact's.resident-a lomogeneous in
terms of socio-economic status, being middle -class with ypical annual'
average incomes.. Yeuare'working with limited funds, and gust assure
egUplrepreSentation in terms of sex.-and grade. level, It has been
determined, tht students should be .the.pkiMary'respondents, but four
adult groups should alse'be lightly sampled: eounselers,':teacherS,
administrators, and parentS. You are-working with district-wide alpha-
betized lists Of students, broken down by .grade



,

Determine thefollowing:

-
( .,

0
I. What percentof each of the groups-will you. sample?

2. 110w will yoaCtuaIlY pick studentS from the lists
provided?

L.
. .

. How will you choose the adult populations involved?

4. How will. you assure equal representation: by sex and'
grade leve.l?

.

5;: What will you regard as an acceptable response leVel?.

f.

6. How will you-check.the validity of your data- if.theresponse,
leVel is. below,100%?'

.-GuidelineS and examples for-Checking your ansWerS can be
. found 'in.the prededing pages.

DEVELOPING THE INSTRUMENTS,

You.may takea number of.cou'rses in obtaining the
\

necessary instruments.for a desired.outcomesassessMent..

You may be able to simply. adopt an existent set of cards,
. .

elj Lminating._the'need for any developMent,work. More likely-
4

you will need to do sOmq adapting of.'cards', altering a

standard set of Statements to fit the particular nevds p of"

students in your school or diStrict. Or it may be prefer-
,-

able to develop the cards from scratch, permitting the kind

Of structure and grouping most desirable at the site in

question. WhateVer course is taken, certain considerations

must be made and a definite set of steps should be followed.

The first such consideration'involves the question of

who will evaluate the quality of Available cards, and adapt
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.

!t!theft if necessary, or develop new ones if -that Course. is ,

taken. If very extensive adaptation of existing cards or 71.

development of new onus is. required, this is a si(Zeable task.,

.and-is usually best accomplished. if assigned to someone with

the:necessary time and reSources. This may mean selecting

an individual cdunseler. or teacher with :appropriate knbwt

ledge, or hiring someone from within or outside the school,

with like qualifications. Adequate financial'and.time-

resources must,be,alloCated tä assure a quality product, orè

that has undergone field testing and necessary revision.

A card-sort student ,needs assessment instrument has be bhe
card sort'

. developed. :The first 'phase of this development was.under -assessment7
. ,_ exisenttaken several years ago. In this phase,- a nationwide survey .carda,

and search was conducted to'find.the boundaries of a compre-

hensive guidance system., and to find basesfor organizing.

the broad variety of stUdent.guidanCe needs. Using a sun.-

,vey of the literature and Content analysis of available

.guidA#ce programs, this phase led to the identification of

the guidance needs of youth across the .countrY. These needs

were categoriZed into six student-centered. areas which

should be addressed by any coMpr hensive guidance system.

These six are:'

1. Vocationalplanningjleeds.

2. Educational planning needs

3. Learning-how-to-learn needs

4. Personal and social development needs,

5. Social responsibility needs

Z. Leisure time use needs
1
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It can be seen that "vocational planning .." needs consti=7

tute'only paft of the eMPhasiS, in which "Career"' is vir-

tually synonymous with -"Educational Planning" needs'

relate to. the directions a stildent.wishes, pursue in edu-
,

cation aPart from the educational requirements for.his

chosen vocational field. "Learning-hbw-to-learn" needs, on
.

.
. , .

the other hand', refer to skills which enable an individual

to acquire knowledge or, in essence, learn. These include
. ,

the skills of reading, .listening,-notetakingi and more...

'tSocial responsibility".needs are broader than the social. /
,

,
needs referred to in the perSonal-social area.' The former

.7).

.are needs concerned with.beini, an effective citizen and

member of sb6ietr, while the latter refer to needs relate

to interacting with persons in small groups. "Leisure" beds-

refer-to the desire to structure,:,or plan-the use o free time
.

Field tests of this strategy have. emphasized asses ment

of youth, needs in Ibur of the six life areas. Asspssme t

materials `'in the other two area's (social respOnsibiIity'and

leisur01 are currently under development. For each area,

list of posSible need statements was developed. Each heed .

statement,- written on a separate card, describes a type of

personal funcbioning7for .which a given youth might feel a

need to Strive:. A dee% of cards for each. life area was.

developed' for youth and adult reactions. This card format

allows respondents-to consider and make .decisions about each

individual statement rather than dealing with all statements

at once. The areas, surveyed, and example need statements

'froth each,"follow.

5.5:
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lanwwwwmillme=low,rommr ,Elm

Effective Student Learning Need?,'

I need to read faster.

.1 need to be more comfortable when giving information or
speaking in class.

I need to 'understand how I All progressing in eachclass.

I need to-be less nervous when taking 'exams or tests.

Educ4ional-Vocational Planning- Needs (included are those
educational planning needs which relate directly to
vocational planning).

.

I need to know what varioUs jobs.are like.

I need to know 'what -I:tan do now to prepare for work that
I want to do in filture.'

I need to develop plans which will help me reach my educa-
tional and occupational goals.

need to knew ho'w to perform well On job applications and
in interviews.

Since so Ji-fa.ny need statements were generated for the

Persopal-dSocial life area,- this, area was brpken down into

-tWei sub-areas: intraperSbnal and interpeesonal:,.

Intrapersonal Needs

I need to get in touch with my feelings and understand how
feelings affect my behavibr,

I need to !'let, go" more,--to have more fun..'

I need a more constructive way to express anger..

I need to increase my ability to keep my promises.
. ,

Interpersonal Needs
. .

'I need to'knOw the things about me that "bug" others..

need to be a-more sharing .and trusting person with others.

assertive

-

I need.to.speak up for myself more--to be more
the occasion demands.

I need tO better, solve problems I. have with my parents.

when



.FOr the purpose ofzobtaining ad It reactions, each

statement was rephrased so. that It be an "Students

"need:.." The available list of need. s atements

-"expandable" j.ta that youth and adults ay write their

unique needs one' blank cards: and add the to those pre-

,sented.

AS opposed .to using existent decks sf cards,_the pro-

cess of gengratinq original-needs stateme is can be're-

warding and useful to those:pianning' a de i':ed outcomes..

assessment. It can give the planner or co nselor a fuller

'grasP,Of t e needs ,students have, and force him to spend

time ga fling an Understanding of the full r nge of such

_needs, Arid .the process of generat'i'ng, Classifying and

grouPing.these needs will'Trobably aid in 44 conceptUal-

lzations and make hiM more responsive t .stu4nt needs.
,

Thete are a number of factorS to keep in mindA\if this
!

couse taken.- A number of sample bards are\ usually

written and theh evaluated to make sure they ale appro7

priate and funCtional. To be useful as gdides o program -

mprovement,:bach statement mdst-reflect.a need tochange.

1

a bf havior,an attitude, or a level of informat4m. The
,

.

.

\'fulfillment of need must a conditionthat observ-

able ana Measurable,' Vague concepts of psycholog cal

needs' (such as "emotional security ") will riot pro ide much

direction to program planners., They should be av ivied in

writing need statements.. Need. Statements must be neaning-

ful.tO students.: Language'and wording shOUld be ap ropti-

ate to the age or 'grade level of student involved.

*the-card
sort

assessment-
creating
your own
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statement which reads', for example, "I needto articulate

.grievandes in a less socially reprehensible.. manner" prob7

ably wouldn't have the meaning to a seventh grader than

one which reads "I need-to' better control My temper and

language" would. Likeisek statements should' reflect real

needs of the youth invc) ved, Ignoring such problems as
f. L - ,

i

'drugs and tigarottes, for example, leaves gaps in areas

meaningful to students. -Statements should be ones to

which students would be willing to respond, and .should.

encourage responSe. If card statements suggeSt the-need

for rationalizations on the part.of,Students, or

guilt:in the way they are worded,..they-will evoke.a. nega-
7.

'tive resPone to the whole assessment. Students :should

not feel threatened by the statements. It should be made

clear .-('.114e are no.right or wrong answers, and statements

should'refleet this orientation. Still another cOnsidera-

..tion is that of including need'statements which reflect

critical requirements for r-86ccess in the aspect ,..of life

represented. This means zeroing in on significant factors.

that have been shown to be-important in the paste If

experience has shol;Yn there to be five.critical factors in

a.,youngperson's development of personals and'social:skills,,

these. should be included prominently in the list of need
.

statements for this area.

In addition to writing the actual items, you will need

U) draft some directions to go with them. These direc-

tions will obviously varyw,ith the*type of.-instrument you



have chosen. SoMe generaAguiddlines.aPply-in almost all

cases, however. First, the directions should be as brief

and to-tlie.point as possible,: They shbUld explain the rea-

son ter the instrument; and what it isattempting to do.
a.

They Should tell the'respondent'precisely what he is sup -.

posed to do Be very concreten._ this regard. With

i

dues-

tionnaires,'' if items. are to.be-checked, say so; if circled,

indicate t.hat;,if written but; indicate the length a9d.fotm

(sentence, phrase, list) of response you want. Often .it is
r

,Ils..eful to include, a sample item or two, with the Correct
\

form ofIresponSeclearlY demonstrated. If there are time

liMitations.or other pettinent'conditions which.applY.o

administration of the insttuMent. sute.tO...MentiOnthese

so that respondents can take them into account. biroctions

for the card sort procedure are included with the data col-

lection instrument on pages 63 and 64, and in the Appendix
' -

with the orientation materials for.students and instructions

for interviewers. Well written Oirections can help'conc3i-

detably. in produding consistent and valid data.

JOnce a fair sample of statements 4as been .generated,.
.

. .

they should be pilot tested. They can be tried but on fel-

low counselors, and will Often receive valuable improvement

in the process. Along with this, and'more.important, they

should be tried on a. few sudents comparable to those to be

included in the .assessment. Suggest,.2d, improvements should

be gathered directly from the students,.and from observing

how the process goes and what the.results are. Sugge ted

changes can then be made.
64
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With this much feedback, the person in charge of gen-

erating the cards can' usually. go onan proteed to develop

1

the entire range of cards necessary for he assessment.
,

This includes generating .cards in the nuMb\ers
,

appropriate
. .

for each of the major areas being measured. 'It- may also
.,_

ilinVolve deciding how cards will. be grouped, if this has not

been predetermined. If the numbers of needs generated don't

balante across the areas it may be 'necessary to reduce. the

number 'of cards in one area, or regroup the cards\into more

areas..." If such a grouping process' is -used, it is i Mpertant

to keep the groups meaningful to Jtiddents, and keep\.them of
.

\

a manageable size.. In the latter regard, one will al

need to strike. a balaince-between comprehensiveness cf

tards 4nd ease Of administration df the assessment. ,Fie d

tests* to date have indicated that more than a total of 110
\

cards or more than 30 cards in one grodp becomes unwieldy. \

Experience_ also suggests that the typical problem is one of

keeping numbers manageable and still being comprehensive.

Once the-complete set 'of cardS has been written and
4

grouped,' they should be Tield'tested, along with all other

instruments and procedures developed. Revisions. suggested

by the field test'shOuld'-then be made'., Thecards should be

in a .full-scale assessment only after such a process has

assured their quAity and usefulness.

The next step in the process of developing instruments

is that of generating a:data collectioninstrument, How

ieSee REFERENCES section.
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will the respoiZes ofstudentS and adults surveyed be

recorded? hoW.wil.these recorded responSes:be.summar-

ized? AnSWers.tothese queStions will depend on the deveI-

Opment of an inst ument on which to collect. the data and

. from which.it.may be prepared for the computer.

-This instrum nt must do a. number of things. In as

much as the purpo 6 of the card-sort .Procedure is to, deter-

.mine a list.of the high ranking-needs ofstUdents, the data

collection instrUnent should provide a place for.the

five choices among the cards:in each-group, for'example. 'It

' should also'provid .a place for thejlighest choices across

data
\collecting.
instrument

all groups to be 1 sted, so that t1óseareas of highest
/

priority can 'be de ermined. It iS desirable for students to

be-able to add statements ta:thoSe'providedr incase impor-

tant needs are mis ed in compiling the decks, and .a place. .

should be. provided to record these. is also desirable

for participants t be able to add additional categories

(areas) to those pr vided, in case impo'r.tant needs are missed / 4/
1

in the grouping or ategorization itself. The opportunity

for.pdrticipants to COntribute open-ended commerits, any
:1

u

thO4ghts.theY may hve,on- the assessment .procedure itself,

and reasons why cerain.needs. were important orunimportant
A

-
4

should be provided Finally, the format for this n trument

must be such that itA.ends itself to easy keypunching-and-

summarization in the next step of he assessment.

On the next two pages is an example of such a. data.co17

lection instrument,..0ne developed for the field tests of the

Card-sort technique. The instrument serves one additional \
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function beyond thoae listed in the above paragraph.
1

s that it allows partibipantsto rank thecards two ways,

That.

according to their needs and according to their wants. In

this-way, students can 4ndiCate discrepancies between what

.

their most important'needs,are., and with which of those .they

woulcklike the school to help This assumes' there may b
.,

some needs that students would rather work oUtfor-them-

.01ves,.making it,inapptepriate to'structure.guidance and

counseling' programs, around -them. . Thus tile important cate-
.

__gorT; for the program -planner'becomes:the 4-

of students.

ranking_Nants



,

DATA COLLECTIN INSTRUMENT ..,..

. -;
..

.
i

The.information you provide today will be'anonymous--7you do
not have to sign your name to this form.. Ther,e is only one
piece of biographical information which Will help us under-
stand the groups of students '1'.:11oparticipate in this study
Please answer the following queStions by placing a chebkmark.
in the appropriate space.

I

Biographical infermation
r. .

/Grade: 1.. Ninth-Tenth 2. Elventh-TWelfth.

DATA SHEET
. .

the appropriate place, write the number of the statement
the student, selected.-)

1. 1st grid 3rd . 4th 5th
Choice. Choice Choice Choice Choice

GREEN.:
Academic Learning .

BLUE
Educatia.naland Vocational

ORANGE
Interpersonal'

..Yoliv
Intrapersonal.

2, WANTS ASSISTANCE 1st 2nd. ..3rd 4th 5th4
,,. CheiCe Choice Choice Choice choice

GREEN
.. . 7 C

'e I

. Academic. learning i ,,

;

BLUE
EducatiOnal and Vocational____

1

ORANGE
.Interpersonal

j

. YELLOW
Intrapersonal

3. ,Order of top eight choices for assistante:

1st, 2nd 3rd, .40(1 ,5th 6th 7th 8th
Choice .Choice ChOice. Chb,,ice Choice Choice Choice Choice

--T7--
,

63

68
/



C

.GRADE: 1.. Ninth- -Tenth 2. 1:;leventh-Twelfth

4. Write below.. any "wants" which you selected in your top? .
20 "Choice's TOT Aasistance,that were not covered in the
four-decka. (Those 'which you -wrote out). .

-Academic Learnings Needs (Green)

Educational and Vocational Needs .(Blue)

,--

Interpeisonal Needs (Orange.)
.

fintrapers nal.Neda (Yellow)

5. Write below any. other- areas/or 'categories of needs which
are important to you that were not covered by the fbUr

.

decks of cards Used.. Tryto be.specifie and'clear in
your resPonaes

.

.
6. Write below any general reactions Or comments about this

intetviewor.the needs assessment procedures.

1,
Write -below. any additional information you. wish to volun-..
teer rcagarcling the needs you selected or your reaSonsfOr.
selectinqtheM,

47

/
. ,' .-

`Write below any comments or sUggea0:bnaabout:. Orrent.and
possible:future counseling and guidanceiprogra/Ms and
services in-your.high.achoOl,

/.
.. , ,
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In conjnction with development of the Idata C.11cctton

instrument,-you will'need to obtain access to a computer.
I.

ThiS,itiVolves either using an adaptable .compu,Lei rogram or

ping "a:spedially tailored one which will s rve the

purpo e of summarizing thi data, and providing he -desired.

list .f high ranking needs Or:wants. ConSulta ion with a

coMpu er prOgrammer is a necessity in this phase.

., Iii., this-consultatiol, you.will'heed 'to e able to sten-

the c mputer programMer in just what form y wish to have

the d ta. If you usa 30 cardslper deck,..f example, will

yoU mply want the st,temens ranked- frO one to thirty,

deveio

computer
needs

in te ms of the. fregU ncy with which each was chosen? Or:

will oU want data on which statements w re chosen as:most

iMpor ant most often. A third iternati e is the weighted

mean,.a figure which-indicates top rank pg needS or wants

by as igning a' value to a.Statement dep nding,upon the order

in wh ch it waS pick d and the number t individuals who

picked it. .Also, you will need tbfdec de how the a.,ala data

should be grouped for analysis. will you want separate

'figdre for boys and girls? For indi idual schools within
. ,

the di trict?: For indi idual adult ubpopulations Sampled:

cOunselors, parents,. Community

represeltativds,.and so of? For various ages of students:

junior nd Senior high sch of stUde ts, or students in -t

first a d. last years .of higi school, for example? For stu-
.

dents, Mvatit oUs socioreco omie ackgrounds? for stil-

achers,.adnistrators

dents

quest];

academic-andnon-ac demic programS? Each-of thse

will, require-precis answers. The ;computer is a

7



. ,

complex machine;it can present information in a myriad of

ays.. But it must be.PrograMmed,properly first, and the

computer programmer can dO this most SatisfactO1-11Y.if'you-

have first determined:7exactly what information "WilLbe. of
I.

most: use to You.

Thus far,.the discussion has revolved mostly around use

of the card-sort-method one whose advantages have ben

explained..SPage-does not permit detailed information on

all methods but a brief look at the questionnaire technique

may 'prove useful. The three steps in' the assessment that

were presented earlier for the card -sort technique are vir-

tually identical for the questionnaire method (:)1-. .f\orany

other Method, for that matter), but with. development of the

instruments, obvious differences appear.

A number of questionnaire formats,are possible.. One is

the Open-ended written response,, in which -the respondent

tells in his own words:the. answer to.a question, structures

.

his respOnse in the' manner whigh is most meaningful to him,

and gives individual insights., This format usually adds to

the difficulty of summarizing the information, but does

allow, for 'individual expression: A second format,is the
*.

yes-no questionnaire, in which'respondents simply agree or

-disagree with statements which .express opinions on various

aspects of the survey's sUbject. A. third example isthat

in which, respondent's are provided multiple choice item's, and

.pick the ones that come closest to theii-Aview.- This allows

for greater-shadings of opinion than 'the simple' yes:-no.

questioh-
noire

assessment

types of H.
que.ition--
nai-res



method, bu,t still provides some structure, A fourth.formnt

is that of ranking, in which various needs are listed,' and

resp ndents are asked' to put them in the order their\
.1 .

iMport\ance. This method is similar. to the card - ,'sort, but

isusually less extensive. and lacks the indivi ual atten-

tion and,provision for, added individual responses. A fifth
tC

format is,ratingiin which,respondents express on a scale

. their feeIingabout.the variables. '

Many of theHrules:that gbVen construction of card

sort items apply to questionnaire item's: They.shOuld be

'written in a language that is. completely understandable to

the intended respondents. Jargon and professional'termi-

noIogy should be avoided. They should not threaten respon-
i

dents, nor be leading and.suggestive of a proper response.

each item- shOulddeal with just one idea or variable.
.

Groupings and orderings should be meaningful'and sensible.

A balance should be-struck-;between comprehensiveneSs and

ease of administration, so that respondents' attention span

is not exceeded,. leading to biased results. Questionnaires

should .be pilot and field tested to assure quality.

PROGRESS CHECK
..

1. Look over the following sample Statements, intended fora card-
'sort deck on intrapersonal needs. of junior anclseniorihigh

.

schodl stUdents. Each represents one or more common weakness
in such statements. Determine for .each what<the weakness(es)
is/are, acid briefly detail this after the statements.

r
. . .. .

A. I need to confess that:1 stole some money recently.

B. I need to selfactualie in'the affective realm more'often,,
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C. I heed to fight with my classmates less often-.

D. I need to show more affection for my stuffed animal
collection.-

E. I need to be able to identify how many weaknesses and
faults. I have.

.F. I need to eat better, and to 'get: more exercise..

You have determined that.students are concerned about drugs:
YoU must be sure that this concern is represented in a:list
'of needs statements for the intrapersonaI area. Write two'
ncedS statements that satisfy all the Criteria outlined in

e text, and,that cover the area.of concern'about. drugs.

A.

:(Slnce.the appropriate answers'are not found on any specific pages,
Check the Answer Key for acceptable responses.)

ANSWERS

1sbnjp LuTlieg uo pugs I eaotiM mom( o; poeu Z -2
-sbn.Tp go s4.0D330 ot!P:qhoctu OJOUI MOUlf 04 POOU 1 *V

:0c1 -4115Tw spuo
poo& go sodurexp oM,j,F 3pT.4.3ns os.Inoo go pTnom squeulogugs Alltn4 'Z

..1.uomoTeqs auo uT spoeu omq sJoAdo sTLII 44.

'squopnqs 04 BuTuaTelo.N4 put, eATTebou. sT
.TvITATJ-4. !spoou ,s4uopn4s 4sow WOJj pa °mai ST split 0

peat, 6110.1M ott. uT siqT fypou T ue'sT sTqI
-Tp5Tugoe4 ooq sT A5oTouTtilJa4.76g4. 'ssoffaiTuuotu uToct sepTso2

4TTnb soTidulT -4.uopt14,s 0144 o4 BuTuoquaxtu
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GROUP fiCT VITT.

need the group can'

,Megt.With..several

of your feIlow planners/.

counselors for' an hour or

two, Use-the time for a,

brain storming ,session

Explain that you want .to

produce:a listing.of all

the major needs your s.ku--

dents hav,e.. Spend roughly

10 or 15 minutes quickly

listing every type of
. 1 .

think of. ,Then arrange.and.systematize these in

the.way that seems most. sensible.: Next break -the.group into one and

two man- task forceS (depending on the numbereof people available and

the need,groupings.deVeloped) to work on filling out and refining

each of the areas'of needs. Let the task forces work for as long

.casSeems.productive, Bring everyone back together for a summary

as the time runs out and people'become tired. Have each task force

report briefly on:itsprogress. Be sure to document all needs and

ideas that are generated- This should give you a good start on

developing items for an'in trument, orif you decide to use .an

.1

. already existent one,. an which one to chooSe,. It should.also further'

your conceptualization and thinking regarding the needs of students

in your s,ghool or district, and help members

each other better.

169
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ADMINISTERING THE INSTRUMENTS

A number of tasks must be performed to accomplish

actual adMinistration of the assessment, once the instru-

ments are developed. .1nterviewers must be selected and

trained.. Respondents must be oriented to the assessment

prOcesS.. Detailed "schedules for actual interviews must be

Ivorked out and alT parties -ilfo-rmeci-e f---t-hem. -And the_
,

.interviews must be conducted in a way that alloWs flexi-

bility,..so that problems may be corrected-and satisfaCtory

results:be,achieVed Following are some suggestions on

each of these points.)

Interviewers May be drawn from a number of source .

.

COunselorS themselves cannot usually handle the entire
. ..

.tload OUtside help-must often be sought. Graduate students

are one ideal source for such help, if the district is
%

located near a university community. Undergraduates are

another such source, providing they are reasonably mature-'

and intelligent. Substitute teachers Can serve well in the

role of interviewer, and are usually familiar'with the
L.

. .

School and how itfunctions4. ParaProdessionals who are

already working in the School may be available. Community

residents are :still another source of interviewers: Finally,

. ..teachers themselves may. be able to help, depending on_how

interviews are scheduled and whether th.ey-will be free.

School perSonneLmay ease The processof assessment through
..\

their knowledge of normal.school scheduleS but.will allow

stUdents less feeling of anonymity i i gOing.respOnSes.' The

(/ 1

.
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number of interviewers needed will depend on the size of

the saMple-, the number-of respondents per interview, and the.

interview Schedule. It is usually best to keep the Schedule

fairly compact, conducting all interviews within 'perhaps.a

t

':week, so that school disruptions.caused.by the assessment

don't stretch out tool long, Arrangements to pay interview-
.

ers should be made in advance, to allow for inevitable

.delays in processing.,

Once interviewers are selected, they must be trained.

This training. has been. found ko be most. effective if it..

eMploysa combination of workshops, written material, and'..

practiCe_Simulation exercis,es. The workshops allow the

planner to fully acquaint the interviewers with the card-

.sort prodess, the relevant information about the school,:

and to distribute the written inst.-ruction's and material?:

Once such instructions havebeen thoroughly absorbed, prac-

tice sessions can be set up which allow interviewers. to

test their knowledge, role playing.with other trainees and

switching places so that everyone gets a chance to practice.
.

. Ilsuallyfthe training can be accomplished in one half-day

le
session, perhaps even in as little as two hours. But the

more thorough it is, the more efficient will bethe assesS

ment.

Written instructions play a key 'AC' in the training

process. They should explain the process interviewers'will

gb >through 'in complete ,detail.. An example of such a: set of
f'

instructions iS.presented on pag s 124-128. of the Append,tx.
/
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It also serves to define in detailed and precise .terms just

what.happens in the interviews. Then instructions are Writ-

ten far use with the four ecks .of' cards mentioned in the

last section, and for interviews with six student respond-

ents per :interviewer. -A dlosereading 'of the'instructions.

should'give the planner a clear.picture of, just how. 1.116'

card-sort procedure works in actual administration.

Not only-must interviewers be trained, but students

must also bc oriented .to_the assessment purposes and pro-

cedures.: One of the biggest problems that can arise in such

an effort is the confusion and lack of cooperation that will

ensue if the respondentS are not fully informed of the pur-
.

pose for the assessment, what they stand to gain from it,t

and what is expected ofs.them in its admitis:ration. Orien-

tation sessions ate needed'to.prepare respqndents:in this

regard. If done well they can produce enthusiastic coop-.

.eration, rather than passiVe acceptance or rebellion. These

orientation sessions can be cQnducted by, the interviewers

themselves, once they are trained and familiar-with the pur-

poses and processes of theaSbessment. Half hour orienta-

r tion sessions for class-sized groups (approximately'30 stu-

dents) have worked well in field tests of the assessment

'procedure. They allow forquestions.and-a real baCk dnd

forth commUnication process. _Information can .also be pre-

sented on the evolving nature of careers and the trends

which will influende career planning and development for

young people... As with the interviewer/training, these

orientation sessions have-been.found to be most effectiv

73
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if they use written material as moil as verbal.presentatiens.

Sample orienlationpaterials are presentcd on pages 128 and

129 of Appendix to give the planner an idea of the kind of

orientation.of respondents (students and'adults)that is'-

useful..

Ofle of the issues that will need resoldtion in training

the,interKiewers..and orienting the interviewees is the num-
.

ber of respondents to.be included ineach.interView. Exper7

ience has shown six to eight to be the practical limit of

one interviewer's_ability. The program planner may wish to

reduce the number of respondents,. to allpw more individual

attention and e-ase the burden cm the interviewer..- .Ideally,

the system could be used with one respondent per interviewer'

to allow the cardsortlassessment Procedure the Maximum

possible individual attention. 'As with other aspects of the

assessment, a balance-must be achieved between the t.heOret-
..

ical ideal, and practical necessity.

. A process that must accompany the training of the

interviewers and the Orienting of the responcfents is 'that of

working out.a.detailed schedule for all aspects Of the. admin-

istration of the assessment.. This schedule should include

the :training sessions-far the .interviewers'," the orientation

sessions for the students and adults sampled, and the inter-

views themselves. Many considerations:are necessary to

develop these schedules. First, regular School schedules

should be disrupted as little as possible. Also, vailable

rooms and -space must be considered. Make sure room assign-

Ments.are appropriate to 'the size of the groups being
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intorviewed. Moreithan.one interview. at a time mzilS, have, to

take-place in a room. Interviews of parents and community
. .

representatives are. usually best Scheduled at:night,.both

for orientation sessions and actualinterviews.: In some

cases, interviewersmay have to go to the homes of adult

respondents. Where problems of transportation:or available

time-exist. Ihe schedule should be set as early in the
.1

.

assessment pl nning .process 4s possible, and shduid-fle-made

available to a 1 par.ticipating roue students,.parents,

.other adults., chool adminiStrators, and most important,

interviewers IObvi ously, cooperation will 'be necessary

.between' administrators and teachers in actually Calling

students when the times come, and-in returning them to their

regular schedule.

Another essential task--inbived in administering the

.assessment is that of. notifying all parties'of times and

places to appear for orientation sessions and interviews, in

accordance with the schedule that-is established. Students,

te4hers, administrators,and counselors can be kept in

touch through the usual school channels-, in most cases.

Announcements can be made to remind respondents in advance

of upcoming sessions, and schedules distributed to teachers

*to relay details. Informing parents and community repre-

sentatives may require a little more work. NewspaPer arti-
H

cles should be considered as a means to alert the community

to.the upcoming assessment.. It is best to send those people

who will, 4tually be interviewed an advance. letter whiCh

,

explains h purpose and procedures of the assessment, as



Et

. .

well as definingthe.sarling procedure:throUgh which they

werechosen. to participdtc. The shorter 'and more to the

point this letter is the better. It can: und by listing

times 'and. places f'Or the orientation sessions; 'either giVing

the respondontsa choice- in, whiqh- to attend or, asSigning
,

them to 'a ,session -.

The orientation sessions an then become a means of

distributing the s hOules for the actual interviews, This

should flow naturally from the .explanations of procedures

and-role playing

dents_and adults

practice built,intothe-orientation Stu-

alikG should be becoming ,involved with the

process :at this' Point, andlthisinvelvement will probably
f.

help'them to remeMber theinteOiew time. To assure this,

t'it may be useful to sehd afollew-up-jetter reminding

adults. of the interview time particularly if there is a I

. ,

very bread tiMe-4,ap betWeen the orientation and.the inter-

In an Operation as completrt as the Gard.;-sort n cdS

aOessment;:there is likely tb be an occasional,-litch and

need. for adjustment. Thus sqedUleg7are.best kept- somewhat
,

-f-lerible, so that-people may, be moved around at the last

minute if necessary.. Likewiqe, during .the'actual time of

aLlministration (be it one da'\or two weeks) it :helps

immensely to establish an, operations headquarters,tWhere

thesej:n charge may stay tolceep in touch with development

and where interviewers and teachers may report.diffiCulties
. .

'that arise. In tniS, Way,: ordinatel-seluions may be
i

worked out quiCkly, and the results of the assessMent be
-

)

------1
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kept consistent and of a higl / quality.
-_.

: ,.

'AdminiStering'the 'instruments is the second. major
/ ..

of .conducting a desired outiCbMe's aSsessMent.whichill vary.

considerably depending.on the kind bp/assessment chosen.
.

/
/ ,

I

.

Administering questionnaires, or u ing a folloW-Up -.study,
. . ,

will call for a Process quite d fferent from that described

for the card -sort. Again,.' no attempt will be, made here to
.; .

dscribe the e ptOCQSSOS completely. BUt a few thoughts on
i

each may-ProVe useful 'to the pr6gram Pl-anner---

For the planner who -decide to 'se a'questialnaire to

sample students and adults, the first difference. is that no
,

interviewers Will have to b -hired and trained;..liowever,

. .

--thisdoesn,!t eliminate the need for.consistency

tration.of the instrument._ 'Thus, whoever'' in fact "does

administer will need to be orien ed, and if S,eVeral

people arc involved (such as teachers) they sEouldlc.be

, I

trained so that they all follow the:same procedUre

size.gi'dups will 'often work wells for writiwn insti merits of

- 1-
the varieties described in the previous sectio. -This will

,

aid in devising t.he'schedule R but such a sched10 *will still'

need. to be documented' as early. as-.possible and eip ounicated

to ,all involved groups. Likeiise, respendents"Wi I still

weed to he oriented to the purposes. and proeedur s of: the

_guestionnaii
usage:

assessment, and familiarized with the type of que.stionnaire

chosen. Parents and community representatives nay De able.

to fill but theinstruments at thome, but this may' Contribute

to po6r response rate, and more -consistent results are like-
.

[

ly if consistent conditions exist for the adm nistration.

(



. -

In any case, respondents mill still need to be oriented, as.

with .the card-sorts

Follow7up studies are. usually conducted entirely through

the mail, and this 'of course leads to .a. number of Nariations

from either the card-sortor the'questionnaire. Since Oven.'

less/ involvement is requited on the part of respondents in a
. /

follow-up study than in:a questionnaire,- instruments Must be

kept short. Most students.and adults removed from a situa-

tion retain only marginal interest incontributing to its

.improvement. A questionnaire-should be either selected or

. developed, and the suggestions.included-in the last.,sectien

in this regard apply' equally well to the .follow -up study.,

It is best to send an advance letter to respondentS2te pre."

pare them for the'questionnaire or at least include a cover
. .

letter explaining the purposes and procedures of the Assess-

ment and Suggestinthe importanCe of acquiripgthe student's

response.. A'stamped return envellope-should .also be included.
, 4

/Some researchers suggest that the best_tiMe of'year,to

after theme. rush of beginning, college is over and before the

administer such follow-up studies is arouhd,Thanksgiving,

rush of. ChriStmas has started.. Students' names should be

included on the questionnaire.in case they forget tcput.it

t

,there. It may. be pos5ible'to print the, questionnaire items
, .

on the bacil-4 a, data 'card, with the return address on the
. .

front, and:if so, this'can speed the process of. analyzing the

1

data consider4bly..1Mailing costs'can be'kept lOw if third
. '

class rates are used. Mailing lists can be updated 4, a

request to e6xward,the questipnpaire to a changed address is

82.
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included'.on th
to inaividuals

high response

study.

If you have
at this poi
are di4ctl

envelope: Follow -/up letteIrs should be._-eent
0

,who do not return their questionnaires.- A

:ate is especially important in a follow-up

. .not read -Appendix A.Materiali'ple Se do sot. Questions 6-12 in-Cifho'''ProgrosS Chgek
related to informatioh found in Appendix

PROGRESS CHECK'
. 'Possible sources Of interviewer's include:

- . -

It, is .USually7best to limit the interviewing schedule-to.a
or so. (Lo 72).

Arrangements should be Made.'early for the'
interviewers.' (p. 72)

Training for interviewers has been-found to 'be Most. effective-if it. employ's what threeelements?'

5.,,Training of iWter.viewers will probabl, takp fromhours:, .



In indicating .needs; student.
level f help is possible?

A. yh best possible
B., Be ter than at present.
C. What 'could be reasonably
D. 'Onl partial help.

Student should all work on

ould be told 0._.a.assumc,what.:,
28)

color deck at once. (p.125)

When stu ents ask ,questions_ curinq the catd7sort, it is best .to
provide examples. for them p. 126)

h

When Teco ding the cards, yo, p. 126)

A.. Look at:-.all. statements arefu'lly . i

'B.. Glance at -statements oc asionally,to check .,ourwor
,;CL. !Iiodk oily at: the number on1 the back if cards

,

1),: Ask the.. student to reac to the st4telentO:ao you/ record
the_ /numbers i

.
. '

.
till. The choiCS of need or want stateMentsiremall

done wit :7 (p, 126) -: :',

All arils in each. deck
The t.\op live.cardo in each deck
The ',top fireand,botto five cards in e,a oh:d6ck---
ar4 in only one deck at a time

.11. Statements added on blank 'ards are written on-the data shed
(p. 126)

foul decks .is

fi: You /B. The student
/

C... The keypunch' operator
.D FelloW students

. . .

12,q2mPhasize thro ghout the.card-oeft procedure that students. -

should respond. in ,termojof(pp.-56 & 128 J'everal places).

,-

'
.A. Their: own' needs

4 I

/

-B, 1 T dTheir1 aid- they needs of Otud6nts lik' them .

q: The needs of all otudeno
D: The needs of.boYa and .girls

-r-- ,...

1*3., Orientation sessions f4r students-' usually war) best in:. (p...73)

A. GroUps of thee or'fout.
groups_of'ten 'or, twelve
,Class-Oized groupa.

D. School-widegtoupa. 84'



14. Student orientation sessions usually work best if they present-
-information on: (p. 73,)

A., The purposes of the assessment
B. The processes of the assessment
C. Evolving trends in. careers
D. All of the above

'15. the per practical limit for the size of interview groups is:
(P.- 74)

A. Three to four
B. Six to-eight
C. Twenty to-thirty
D. Limitless o.

.,16. Parents' and community represe tatives are usually best scheduled:
(p 75)

A. At .lunch time
B. :At'night
C. Earl.yz in thd morning
D. At mid - afternoon

17. An impOrtant.coinsideration in-designing schedules is (p.74).

A. The regular school schedule. ,
B. Available space.
C. Size of_the interview groups

All of'the above

18._,DNign a theoretical schedule for interviewing-100..Students
selected randomly from the.10thglrade at one scheol, using that

-schobl's- regular schedu/e.and available space. as. guidelines, and
,assuming groups of six students each.. .(See Answer Key)-



1. A. Couhselors 
Graduate.students7.- 

. 

Undergraduate students.. 
Paraprofessionals 

E.-suBstifute teacIfers 
F, Housewives. 
G.. r.Veacl-ferS. 

98 

E8 

2.. Week A 

3. Payment (selection, training are also OKk 

4. Written materials 
B. Workshops 
C. Simulation (role playing) activities 

. 

.2 to 4 

A 

7. F 

8. f4 

9. C 

10. B 

11. B 

12. A 

13. C 

14. D 

15. B 

16.'B 

17. D 

-18. This`- assessment will:entail 17 groups. The Schedule should:be 1 

within orie week or less, -Consider the number Of interviewers you have, to plan the number.of interviews that'canbe simultaneously 
conducted. Then be sure this number.pf rooms is ayailablc%. 

asmosmers........' 

SU:VISNV 



!i;

GROUP liCTIVIT

Meet with...several of your fellow_planners/counselors. :-Imagine
that they are, to' be interviewers in theadministration-of the card-.
sort to students .(which they may be) , and that you are. responsible
for- training them. They shouldplay the role of 'skeptical' trainees,
questioning the process wherever they can. should provide answers
to their questions from the-"Instructions to Interviewers': (Appendix)..
and your own knowledge- ".If you become stymied, stop the role playing
temporarily' and work out satisfactory answers with the group. Keep a
written account of-all questionS and problems that arise.

. -
When all questions afe answered' and problemswoxked out, have

.the group members divide.. in'to-gairs-and:aCtually. practice' going through
the Sorting.proce*,..one acting as intervi,ewer.dnd the -otheras.
.the student.. encourage questions, -and 'oontinue to keep a
-written account of problems and questions.. o'

'
. .

When,.you.have finished this group-activity you should hava
accomplished Several things. The couhsel6rs involved will be able
to helOwith training. othef'interviewprs, and .to help. conduct the'.

'interviewing thempelveS; everyone's knowledge of the process will be.
increaSed;_many. the questiohsand problems that might come upwill
have been explored and resolved; and you will:-have a list of issues
to be,informed-on, and to cover in the real .training.

84
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SUMMARIZING AND ANALYZING THE DATA ,

It LS at this point that'eariier.planning concerning,

the bomputer.Will pay-off. The data must be transferred

from the Data Collection Formto.keypunch- cards so- that they

ban beAsummarized by the computer. This Will require the

services of a keypunch operator, and a computer programMer

A
or technician to, conduct the actual run. 'Along with this,

the individual open -ended responses and added statements

will need to be gathered, grouped, and listed or summarized.

Groupings-and listings can take a variety of forms, but

usually-foIlow.the same .breakdowns used, for the computer

age/grade level, sex-, or adult subgrOup,'for example), as.

well as the natural content breakdowns into which. the cam-,

. ments and thoughts fall.

The next task is the interpretation of the summaries

that come back .from the computer. The illustration shown

on page-87 gives an example of a printout sheet, showing

the information as it was summarized in the field test. The

-information at the top of the page shows that the data refers

to ninth grade yt-aches, and specifically to .their responses

to the Academic Learning deck of cards. The first column on

the left lists the statements (cards) by number. The next

column shows how many times each was chosen as the mosI im-

portant by teachers, followed by its accord ed rank (the
o

lower the rank numerically the higher,itS-importahoe)..

next four colUmns:Show how manytimes each was chosen second,

third, fourth,.and fifth, respectiveTly. Following that, the

O

Lop six

key punch
data

analyzing
and

interpreting
1 data.
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Needless- to say, all these printouts mean there 'is a

'great deal of c.ata .to'be analyzed.; The next task is_ thus tb

.determine is best qualified to dO this analysis'. If
T

CoUnselors-have been involved with.. 'the assessment effort

from the start, they may.-be excited enough to finally have

some reaUlts to: Wdrk with that they. will- be eager to dig
.

I

into the data themselves-. If not, it may. be necessary fot

,the planner -to choose or hire someone With the .time avail-

-able to serve in this role.

CIOSely'related.to deciding who Will analyze the data

is deciding how different Sets of data will be-weighted in.

the analysiS; Will the first chOiceS be counted moSt-heay.-

or the, relative percentage? How will these figures bd

reconciled where. there are differences? Will the weighted

mean be. workOd iato,the calculations in some way? -Perhaps

more important.than, these questions'are.hose.concerning

how the responses of. various subgroups will be-.weighted.

Will elounselors' opinions. be counted more heavily' than

teachers', for example? ParentS' opinions more than admin-

istrators'?, How.willthe responses of students and adults

be weighted? Should student opinions be:counted most impor-

tant, adult opinions relatively little? Still anOther

question .is.how open-ended .responses and added statements

will be
.
*in'tegra.ted with printoUt data. Rules should be

determino4, probably in conjunction with the advisory'group,

tb guide.analysis. of the data.and to assure fairness and the

balance -of results desired.

90



Once. these rules have been determined (and dOeuMented
:-

for .future reference- ,and assured fa.irness),. the procesS-Of

analysis can begin. If counselors. are. the -ones to conduct

this analysis, -they _will need to be trainadby the program

_ planner to interpret the. printout sheets. and 'to follow the

rules determined for integrating and weighting the informa-i.

tion. .Planners must also be available to proVide technical

assistance and, resolvedifficulties that arise during the

Process of data analysis.

PROGRESS CHECK
.

Fill in the answers to.thenfollowing qUestions.by:Selecting
the ddrrept responses from the list of ten statem9nts.that'follows.
For each questiorc, put the statements, in the correct ehronological
orde'r, isting:them by number. Each statement:is to be'ulsed Only.

Thrll°Once.
ti

1. List three tasks which must be car d out related to the
(p. 85)Computer summary:

B.

List, three tasks whiCh must be carried 'Oat related
.added statements- and,operi-ended responses: (.). 85

A.

B.

C.

to.the
& 86)

i

3. List two kinds-of weighting rU1eS that must be developed and
documented: (p. 88)

A.

B.

9
89



next column giVeS.the weoil4hted mean.: thareIative percent-

age of :tithes the need was high within the top five, as

opposed to fourth or fifth, for example. Rankings accord-

ing to, weighted means follow. Finally, the:percentageof

times the need was chosen within the top five is.given,-;and-

t4ezranks according to-this compUt'ation.' Thusjieed number

three is highest, having peen. chosen t3A% the tim6 within

the top five, and therefore raning number one. Such print-
,

out sheets were produced across all adult groups at'the

.ninth and twelfth grades,.acrossjallstudents. atthose
L

levels, and Eilso.broken doWn.bY adultsubgroups.aAd by

schools (seven)-for students.. IA addition, totals were pro-

duced for each of the four :decks of cards, and-acroSs all

decks,

1,



List two ass the :planner must carry out related to;'porsonnel
in this phase: (p. 88)

1

A.

13.

Statements from which to cliJoose are-lis ed below:

1. Deciding-on respondent subgroup weighting. rules for data
analysis. .

. .

. .

.:0
2. Conducting the computer run
3.' Integrating the added statements and oiien7Qhded responses'

with the computer data V -:

4. Training selected pesonnel'for the data-analysis
5. Interpreting the computer printout. sheets
-6-..-13-roducing a' written_summary of the added:statements and

open -ended responses --. .. I
.

.

...7.L,Deciding.,son statistical weighting rules for. the data
.;.:.. analysis

. . .
.

.

8. 'Selecting apprqpriata personnel to analyze and summarize
tho data .

.

9. Keypunching the data onto computer cards.
10,...Gathering the.added s atemonts and 0126117-en 'responseS

iand:deciding lon.groupings for them .

ANSWER

A

4

,

a 'V 'P

,T
L *V

'0
9 fl

-0T' 'V z
-0 S 'D

6 :V 'T-.



//
/PPLYING.THE RESULTS TO A; DEFINITIQN OF TaFTETSIRED OUTCOMES

Integrating the data rom sources an,c suMmari-
L

izing it in terms of Iligh nd low. ranking ne&Pc/r wants
. .

,produces a f911-blown listing of these across l areas.
. - ,

Particularly significant in this listing are tl items at
1

the top andbottom ends of the rankings.. The 4ormer are

high priority items around which te).;plan a program.) The
/

latter should .(arbfdlly compared to present program

priorities to consider ways in which efforts.in these areas

may be made more-effteiOnt..Then more..effortS

.available for'highneed\area4. This'process,Will,be cis
cUs.w.hee in,-the next Module in this Se.hes, AlLo useful -is

the analya.ing of whiChareas rank the highest, as Well as

the particular items.thin them. Should Academic Learnih
1

-7
.needs turn up insix of the tglp ten rankings, for.example,

this suggestS'something\ \importantabout the program .dire.

tion,
, .

It may, be useful to *eak down the overall-results,. I
.1

.pinto subsections, relating to,particular content area or' to
/

subgroups within the sampled, population. Pdrhapg conditions
L

are very different a... one-ju lox highisehool than anotherr,
and theSe differences, which 'would, likely be reflected in

! \both parent and student data,-SuggeSt some need for indi-

viduai variation within: the district. in program.orientation.
..

.

1 0

In short, the data sholaclbe used in the most intelligent
. .

iway .possiblee.andonly a 'Diann-at- rl a given locale can
. ,

determine exaCtly. what this means in h, `is
_ .

._. .

94
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Probably the most 'important task in thiS Last phase of

-
d iseSired outcomes assessment / p ducing a document whidh

A
outcomes of the assessment in a way that 'issummarizes the

/
useful for the subsequent stepg progr m development, and

for disseminating the results to others. le planner will

need to consider the 12est forMat f these purpo-seS, and

a

structure the document acco ingiy. He- w 11 need to consi7

der who can best' ai n writing the docume t. Ile twill have...

to decides reporting strategies to variou. groppa (which
. .: . s

....

ably Shou/d include at least the various subgroups in
-,,

the sample ipopulation) and the advisory grou' :-For. the

.

he will probably ,keep the r ort short and
1

touching on tie central firid ngs . Also,

1

/general poOuiaCef
concise, briefly

f

summa.ciz..ing

and
reporting

the langua' e .should avoid technical jargon,. an be readable

by any dis -rict parent or resident, For stuael is asimilAr

format an structuring is probably' most t appropriate. Tfie

report to teachers, administrators' and those" nip 6 closely

-

:involved ill prObably be more efr fective if it goes into.

more.
.

de, ta And the report fok the counselors and, the

advisory group should be quite detailed,' It'ca employ. the

technical anguage and incltadeW 'detaiI0..Aconsiderations

avoided fog the other groups.

As a Dart . of this document, or perhaps along with it, documentation-
:

of r

thej.planne should produce a .w4itten Statemel t which. sum- asse,esniere.

JV prpc.C*ediings .

.marizaS th 2 whole -desired- outcomes 'assessMen process he 1, as ' )

gone throu h. This should deScribe what INppened ea&

phase. *of, t

tions chos

e prOcess the central purpos s behi

n and their ra hate, decisi ru ±e

-9-2
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for. important phases, and.any° other information essential. to
\ - --.

_

an understanding Of'theAssessmeut process. \It :should
.

. .

, . . .

include 'some background and history. of. the iocale, and' the

events that led to the assessment.I.,Such a document becomes

.ibvaluable with.theTassage of time, and will serve ell to

.fulfill immediate communication needs with various groups as

Followinuis an outline for such a document, one

which assumes the aSsessment was district-wide..

I. Background ndPurposes of tn. 'Pj.anning Activitie

Planning Ac ivities at All Schocels

A. Design
.B. Sampling,
C. Instruments

_a Colldction Procedures and Schedule
E. Data Analysis Procedures /

t 416

.54mmqky
outline

ICI. Results, Conclusions;-"and Implications
(by school) .'

A: School Number One--Uigkand 1 w,needs and
wants asperceived by/studen and adults/
(including,resolution/of dis repancies)
related to the desirod.progr

B. School Number Two--
Et.C.

.

.IV. Dilstri'Ct-wideSUmMarY, Conclusions, and.
Recommendation's-

t

ThT aj5-pve d cument,, and parpitUlarly the Summary of

high and 14W-bee s and wants 'related to the desired prpgram,

.

must submitted. to the advisory group. With completion. of.
r

this tep, the plannCr'iS ready'to moVe'on!.to'the next phase
.

V - 4
/

of program' improrepemtv that of.coM epating th inf'romaf:ien

prod Oed -by the 'current 'status assessment and the desired.,III

t .. . ',

!

t

4 butcpmes assessment .to determine program needs and changes., .

.,/.
,/

is..
,

He 4s 4sp..ready to move' on..t(3'..the/next packageflmodule),
,-.
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. 4.

Developing Program Needsf.and DevAoping Goal Statements

' and Student PerformanceObjectives.
o

GROUP ACTIVITY
4

Meet with sevprai.of your fellow planners/counselors for

roughly an hour. Eave them pretend they. are members of:your-

advisory board, and that you are presenting the results of the

desired .outcomes assessment to them. Explain the outline of the..
V

report and the form the'information will be inwhen it is actually
.

p;.esented. Have ;them look for holes and/gaps, taking the point of

,view .of. actual individuals on the advisory board.- Looking. back

from the perspective of-a completed assessment, when you are about

to use the informatiA tha t was'produced, c an Often provoke valuable

insights. Keep aWri.tten account of pointsbrought up, and be sure--

to account for them,when:you design your. real -life assessment.



SUMMARY
You havenow covered a'sUbstantial body of material' which

e

(a) An overview of desire4.outcome.assessments, in.cludifig their

includes:.
.

rationales the.nine dimension8.on which approaches yar7, and five

practicalteKamples of methods that have actually teen used:

(b) A defailed account of points be considered during.the fellow-

ing seven_steps of the prodess:

1. Planning and Coordinating with 7dvisory Groups

2. .Iderrtifying;the Areas on Which the Assessment FocuS

Defining and, Selecting the Sample

4. Developing the Instruments

5. Administering the Instruments A

6. Summarizing and Apalyzling the Data

7.. Applying. the Results to a Definition of the Desired 'Outcomes

. ,

(c). :Eight Progress Checks and Four Group Activities.

Tha_Simulation Activityyhich,follows will give you an.oppor-!.

tunity apply.the knowledge and skills you have gained,toa'theor-
.

'etical situation, and run through each of the .stepS to loractice your

abilities. : Next, the Application Procedures.will.okfer..suggestiohs

and guidelines for applying your -knowledge and skills tdlyouri-Own

real-life 'situation. Following that is a post-test whichwill'permit

you to see whether you have'acilieved all the objecties Of-the module.
.

Finally,padditionaLreferences are listed in case yoU wish to pursue

your studyof desiredThatcpmes assessments further.

0



SIMULATION

The..questions on the -next page relate to the theoretical

sitqatiOniescribed below. Read over that description-ana theh

: c
.

,

probeed with the t.exercises tha follOw. (May..be done as small

group exercise.)

You are the district administrator. of guidance.apd counseling

for the LillingtOn School District, a suburban district made up

of seven elementary schools, four juniorthigh schools, and two

high schools: Of late you have. sensed that the schools arejlavihg

several problems. Students' dissatisfaction Kiththe role the school
4

is playing in their lives seems high, their preparation for the
a . =

world they find on leaving schpol seems weak, and their need Eo

better adjutt to personal-problems has been in evidence recently,
.

In addition, there has seeme(rlo 'be'a kind of drift in the guidance

and counselihg department, andc,you sense a lack of real coordi---

patiOn,among the efforts of various counselors. The department

has no geherally de-ihed goals and objectives at.this point. .You/

are thinking'. of and rta'kinq a desired outcomes assessmeht, b4t hava_

lim.l.ed.funding available.,

in vii&diverse One end of it
p

,
.:,

. .

is still lal:gely.rural, While the other end is rapidly urbanizing.

0 II

The two'iunior high schools (to be referred to a).pumbers 1 and 2).

...-

and one high school (number. 3) serving the rural'Part of the district

are relatiVely old and small. Their urban eounterparts,:junior high
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:schools numbers -4 and and high school number 6 are.newer,..larger,

and more: complek. Families in the"msre urban area'haVo.anlavera4e of.

$3,00-0 per year higher incomes. 4
...

.

.4

The population breakdown forthe six schools is.- (grades -5 are

. .

..juhior high school; .10-12 are high school):

School:. 1 2 3 4 5 r 6

Subgroups.:.

Students.- 431 450 Q02 981.. 1,358 2,19.3 .

.. ,
.

Administrators 1 1 2 2 , 2 '4

.TeaChers .19 18 38 -37 54 83

Counselors 1 1 .2, 2 '3 5

.AlphabetiCal lists of stude.pts broken down by grade level are
z,

avaiAble-for.each school. Alphabetized -lists of administrators,

Iteachers, ld counselors are also available for each school. .Lists

teachers are broken down by subject area and grade level.

Write a definition of the purposes of the desired outcomes
'assessment, E.nd describe, low information that will be gathered
will help in dealing with these.

0,4

100.
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'2. Choose and,justify-the type of desired outcomes assessment
procedure you will use.

Yr

De-fine the pre e focus for th& assessment, and suggest
ways you might nd additional information to help you in
thi* task.

0 .

4. Define the sampfb for the assessment,

a, The subgroups you will inc]tde.

b. Hew the sample will be divided across schools.



4 .

c. The actual. number or respondents 11.. .o be .included in each.
....

.

subgroup. , VA. #
...

, , -0
The process you will. use to arrive at'the actual numbers.

4

How you:will attdmtt to assure a representative sample
(mention all varl)ables allowed for in this regard).

How you will actually.piok the names.

What you Will-regard as'an acceptable response level.

h,. How you will check the validity f your data if the
response level is below 100%.

0

5. Draft 20' sample item4:0 fit the e-procedure you chOse in
.. .

question 2.- Include each oftht areas of\ focus you have
defihed in question 3. .Be'Sure your sample items are:

0

a: Behaviorally measut'ablewariables.
U. Meaningfully Wbrded for students
c. ConCerned with important.variables
d. Grouped.appropriately
e. n-threatening-to students
f. 'ouching on only -one variable oath
g.. INIon-leading

4.-

eAlso draft a brief setof instructions for use with thd
....iteins.,___use-'-non-module_paSr_..ecir__Tthes:e,._activ,ities_, .1110 keep

yotir drafts with.the module when.you.have finished.
.

6. Pilot-test you 20 item instrument by finding a group of.10
to 15 available nd appropriate. subjects (students,.fellow
planners/counselors, boy/girl scout troop, group of-neighbor-
hood youth) and conducting.an actual administration, with -alit

procedure's and conditions as they would exist'in reality.
Briefly describe the process,. and meritipn any serious problems
.that arose`,
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1 t

Summarize yoUr data 4n table form, and write a brief narra-
tive that highlights 'the major "findings" of your study. .

fo,

a

aftoollaargwoma.

t

.0 0

4
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SIIIIILATION FEEDBACK

0.1

. The desired outcomes aSsesim will serve nay functions. It

0

will give you precise empirical clata on the needs of the district's

youth, thereby deterMining the extent of those problems you have
* , ..

sensed, and others you may. not have sensed. It-hould help to
1 0

1..-
unite counselors around common gdalSscientifically arrived at.:

- . .

..

In loading to behaviorally defined goals and objectives it
,---_-

should remove th'B drift f the department and.put it Oh a" well-

defined course which allows for measureffient of progress and

sucetbs. By having comprehensive, distrietwide,.reliable
o

information on.sttidents' needs relative to the role of 'school

. .

in their lives, their post 'high school worlds, and their personal-

problems, you can not only imprOve student attitudes'about,SchoOl,

KA 4

but give them more self confidence about their.fUture;.- better

opportunities for career s-bleecss, and better feelingp about,

\
. themselves. Some of these objectives, wilI work to improve

academic perfdTmahces as well.

Ynn may have included other thoughts, and suggestions 'in

your re:Sponse. Many good ones are possible. The aboVe sumrifat=

.izes a few.

2. With a diStrict-this large you can probably eliminate personal
.4

interviews if you hop to include a representativp sample-,

Sihee you want informatioh from current. students, the Delphi

TechniqUe and Follow-Up Study seem out. If you had predefined

goals you wanted to define behaviorally,tbe Critical.Incident

Technique might workrbutyou don't. This leaves.any. oneOf
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- -.v.-.
.. ..

.\.

.an assortment. guestiorinaires'or the car4 sort.. One. criterion
-..

.. -

.

to-consider in chbosing.among these isthe-amdunt of funding.

Since yours
,

is" limited you; will ether-necd-to'choose-a°Careful
,

sampling procedure or use a.,fairly brief questionnaire. AnOther'

criterion concerns' low.domprehensive you wOuld.l_ike your data to

be. Still another concerns? the form in which uU,Pwould like t

to appear. No one choice is absolutely correct-; this is.up to

you. But,be sure you have considered these factors in Making

..:-. your choice.
F --,,,^ -1,, .

Again, no one ''correctiv-answer. exists. -But the inc cations you
.. , . .

.

. .. . : 4

haves licgest that you need.tei'leatn 'about students' attitudes
.

toward Scho and the causes for those attitOes, career and

vocational.eduoation-needs of students, and the kinds of student.
\

persbnal.problems most prevalent': Perhaps a survey of eounselqrs
-

might help...to determine [additional important areas to probe. into.
. .

fyikewise, teachers May have suggestiOns td offer: StUaent gad-.
r

ers represent another good source of information at this fo
Aw

tivestage. Remember, you''re daMing th'e:areas'ou wa t to

learn abput, not yet--W-ri,411g specific 'items.
iy

Ar
4-7. These responses will depend G n your, previous" decisions and

responses,:and,your own judgment. They proiride p cticetoward

41

conducting your own real-,life desired outcdMes assessment. If

there are question5or problems, go baCk and'check the appropriate

sections of the module.
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4t7., 't 6

APPLICATION PROCEDURES
,e 9

All responses in-this section should be appropriate.to

own se'tting.. The gue'Stionsare:des.igned to help yop.think through-
)

the fac-tors and 'problems that should be:cons2400Ted.so that you can
. ....,.. .: .

actually
Conductyour-.

own dedited outcomes assessment... Job down.
$ . 1 . e. . .

*any responses, eamples,.or.guidelines you can_thiilli of for each..
. . . -.

t J

your

1. What are the cond.tiovis that argue for a desir d outcomes /

assessment?. Against:It? ReView pages 19 throug 2. in the
Overliiew.stetion if you. have forgotten the factors that usually
pertain in such'consideratiOns.

1

I

2. Who would prbbably'be on your advisorT.boAr4r Hownlight you
design the ideal advisory board? IIow will the makeup-6f th.is4
board affect the orientation and scope of the assessment?

e

1 06
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:'What personnel are available. to help
,SPecifiCally, who can help

a. Initial.p,lanning?
)

"Defining:and-selecting thd,-Sample?
.

O

with such an assessmext?
,

Writing .instruments.?

d. Administering the instrumentst

.

,-
Keypunching cards-, programMing ,the ccaputer an

4. ,

managing the computer run, analyzing printout'sheets,
integrating open-ended-r6Sponses, and pyoducing-a data
summary?

fr.

0

:Writing a report:which.:summatizeS the.desired outcomes and
th0 assessment process? I

Disseminating information at various stages?

.

'4._ What would be key areas on'which to focus an assessment? Does
the present philosophy of your department provide suggestiohs?
Do already apparent needs for change suggest directiohs? 'How
do your,particular conditions-district.locale, socio-economic
Status, and present trends-bear pn the issue?

104
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. What assessment promddre seems most approprinte given yolir
,conditions and needs?, Do the advaneages of, this procedure

argue convincingly for its use? Are the disadvantages mini-
miAed by your situation? .casider elternati4&i:

zQ

Define yreciselyhat information.would be most helpful in
providing solutions to theproblems:you face? 'In what form
would this information bethost useful? How extensive should
it be? COnsider-alternatives-77are there other'kinds of infor-
mation that mould work equally as well?.'

.

.
Have there been any barriers.toconducting a desired outcomes
assessmenttto date? What are they? Hae you encountered any.
reSistanap to solving the problems a desired outcomes 'assess-
-ment will help With?. Are there ways to overcome these now, '

with the help*Of the: assessment?

.4.1;-;

9



What kind of .time fraMe'do you °envision for &endue:Ling the'.

desire.0 outcomes assessment? When would you start? When
wOultryoU7domplete the planning stages.? Instrument develop=

'ment? Administration? *Data summaries? Reports of the find -

ings? Wha.te. alternative schedUles? Whichis..most ideal?'

Most 'feasible?

.4.

9. Imagine yourself looking back on an n'assessmet
,

effort, with .

.

a completed report in. your hand. Wha.does.thp report tell you
that you don't'knew now, but would like -to .know? What key infer-
mation'has been addedso that prograMs m 'be improved? Be sure

to plan for obtaining these types of info ation when actually

-designing your-assessment.

10. how-will you coordinate the desired outcomes.asseS.sment
current-status assessment? 'Assure mearangful comparisondata
freM the ..two ?' Coordinate the time schedUles for%the two?

Produce a list;of'gels and objectives. or-yeAr program from
study: of th&two?'. Answers totheSe q estions and help with

this task aTO:preVided in-the,next modu e.



POST ASSESSMENT
If you have_read:theinstruCtional material in-this module

carefully, and completed each of the progressehecks and exercises:,

.then answering the questions in this post test will be largeIy_a
matter of reviewing your pr6vious responses: In any event, it.

provides a useful fina1:°.check-en whether you:have achieved the
objectives-set out at the beginning of .the module. .(p. 7).

. -Define each of the foIlowing'in.a sentence:

Current status assessment:.

.

Desired'clutcOmes assessment:

Needs assessment:

.Ekplain the relationship among. the three ih a brief paragraph:-

. Write a paragraph defining the 'purpose ancIrimportance of.

- donducting'a'desired outcomes assessment. (p.: 19-22)

3. Describe. inasentence eaChthe'hine diMens,ionS on which
desiiedoutcomes..assessment approadhcs yary,-aS tWwcre
.-described in' the module. (pp. 22-27)

A.

C.



F:

G.

B.

Describe briefly five.aIternative desired-. ontoOines assessment
approaches that .have been used in. the past, and.,State one,:

sadvantage.and one disadvantage for each. (ipp!:29-33)

O

. Advantagei

Disadvantage-

Advantage:-

Disadvantage:

C.

Advantage:

Disadvantage:

D.

Advantage:.

Disadvantage:

e



E.'

1-
5. List the seven steps_common to all desired,.outcomes'assessmeassessments.

A.

B.

D.

E.

F.'
G.

1. (pp. 35-36)

6 , Write a'brief paragraph which.describes the purpose and impor-
twice of planning and coordinating desired outcomes aSsessmwits.
with the advisory.group(s).,I,includihg the:principal typesief
activities necessary to accomplish this step. (pp. 37-39)

7. List-three important factors that should be considered in
identifying the areas on which the desired outcomes assessment
will 'focus.. (Pp. 43 -44).

A.

B.
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109



Define:

A. .Three important considerations in selecting amPle:,(pp. 48-501

B. Two-alternative.sampling strategies:-

1.

2.

C. The procedure

-1

most appropriate to your situation:.

T'hcf rationale for this choice:

9. List:

Three impOrtant considerationsindeveloping,"the inst ments
and procedures:for a'de-sired outcomes assessment: (pp. 57-61)

2.

3.

B. The steps you will go through in th.i!S development:

2.

3.

Ten examples of items you ljave generated for your instrument:



10. List:

A. Three important. - considerations in administering theinstru-
ment you have developed: (pp. 71=79)

B. The steps. you will through iA this administration:

11. Identity-thrbe ap Yopriatprocedetes involved in-SumMarizing
and analyzing the data yfU have collected:. (pp. 85-89)..

1.



12. Summarize .thr cc important. considerationS the

results of your data. analysis to a-definition. of the desiced.

outcomes for,yoUr. program: (pp,. 91 -94) .

A.

C.

. Identify;

A. Three target aud-iences for your report which summarizes
the procedures and produCti of your desired outcomes
assessment:

B. The topics of your report:

Ways in wh=ich the report will be tailored to each of the
audience's listed in part A of this question:

2.



POST ASSESSMENT FEEDBACK
. .

-Define each of the following in a sentence: (p: 7)

e - ,

CurTent.statu-s assessment: :Tba empirical:determination-of the
Objectives', activities, resource allocations, and outcomes of a

-program as it noa exists: . : .

.

.

.

Desired. outcomes assessment :. ;,Theempirical'determinaion of the
gap between current Status and iddai StatUs,or.either'an indi-
vidual or a program, .

, Needs assessment:: The empitical.determination-of the gap between
current status and ideal status for eithex. an individual-or a
program:

1;plain the relationship among the three in a brief paragraph:

,Current status measures where things'areat present,
desired.outcomes measure where they would be ideally, and needs
represent the gap between these two.

. 2. Write a paragraph defining the -purpose arid impo_tance of con7

ductin- a desired outcomes assessmen. (pp: 19-22)

-------___ There are numerous reasons to conduct- desired outcomes
assess ts. They-supply.the means for accountability in-
guidance an nseling programs;. give concrete empirical_ data
-around-which to.strUetti e.programs:. identify yoUth needs. rather
than systemneads; provide.c Hpensive data instead of iso-
lated-- guesses; increase program coos 'illation; and _initiate a

process of planning and evaluation designeato7-ke_e_P,prOgiams
abreast of the present.

DeScribein a-sentence each of the nine'dimensions'on which
desired outcomes assessment approachts'varyc as they were
described in the- module. (pp. 2-27)

I

A. Direction -and Content'o:FOC-i.ds=-This" refers-to the nature
of the content .of. the approach; .whether it has a' problem
or solution focus'i or some other focus.

.
:Breadth of Focus- -This refers to how broad ranging 'and

comprehensive the assessmen-t.i/IIT be,
delve deeply into one 'or two ap6as; or mord'tlightly into

many.

.
Depth of-CoverageThis refers to the overall length, of
of the assessMont,-howdeeply it probes-into the areasr
it does focus on.
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E.

. . .

Degree of StructureAssessments can ask for highly struC-
tured responses, such. as checks or rankings, or forppen
ended responses, which allow the respondent to phrade his
own response. .

PersonalizationSome assessments are administered to
the 'sands impersonally, others to a few through personal
interViews; The degree of personal attention received by
the respondent is the referent.

T. Sampling ConsiderationsThis refers to who will be included
as respondents in the administration of the-asbessment:

G. Qualify!--Taur factors are particularly important in deter-
mining the quality of an assessment. They are validity;
reliability, generalizabtlity, and replicability.

B.. Availability. and Costs--This refers to whether instruments
and procedures are gommercially available or must be indi-
ovidually-developed, and-in either case the expense involved.

I. GEase of AdminiStrationApKopriateness of the instrument,
ease of data processingt-time of administration,: amount and
nature of training, scheduling flexibili.ty, and.practical
usability all pertain here.'

4. Describe briefly five alternative desired outcomes. assessment
approaches that Wave been used.inthe'past, and state one advan-
tage 'and one disadvantage for each. , .(pP-.29-33)

I
., . .

. ,

A. The Card Sort-00 Asks re,spondents to rank statements'each
. printed on a separate card in terms of their imkrtance to

him.

Advantage:.Tlexible,-fairlyperSonal, provides structure'
whi allowing for individual-responSes, gives
a ranking of needS,

Disadvantage: Less generally available than the questionnairei.
and more.ccomplex, to administer, usually7Using
a smaller saMpI1,..

B.. The Questionnaire -- .Paper and pen0A instruments which .have
the' individual respond-by checking, rating, choosing. apiong
several choices, ranking, Ok writing ,ill his own response._._

-
_,-

AdVantage : Most widely availaSle and tlasy to.adminitt.
permits aslarzgsample.

Disadvantage: Often provides lees depth of coverage, involves
participants less, iaCkg-pet-SOnaliZAtion.-

^
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J.=

The FolloW-Up Study -- Usually a que.StiOnnaireiadinistered::
to respondents now removed from:the:Program on:Whidh they

.are supplyinginformation,:Usually.44MiniStered through
the mail. ..

Advantage: Gives benefit of hindsight, instruments easy_
to develop because they.are usually. 'brief',
administration' fairly easy. -

,

DiSadvantage: Impersonalization, narrowness of sample, lack
of deep coverage..

D. The Critical Incident Technique-=A means of defining-goals
.

'behaviorally through observational te'ehnlques, and 'then

assessing the current status and needs'relative to the
defined goals.

Advantage: Uses valuable observational techniques,..goes
inteidepth, involveg participants

Disadvantage: Requires training, extensive. work, and uses
predefined goals,.
j _

E. The.Delphi TechniqueA-means of sampling experts (usually)

andgiving them feedback from others which is useful in
bringing diirerse opinions together and arriving aeats4r
outcomes and goals.

Advantage: Prompts deep exploration, 'elicits fine diStinc-
tions,.provides good insights, aids in .ranking

Disadvantage: Narrow sample, much work in terms of tabu-
lation, record keeping,-and Mailing, and:,
prOvides-consensus, which may be a disad-
vantage:

5.. List the seven steps common to all desired oUtceides assessmen,ts.

(pp. 35-36)

A. Planning and coordinating with the advisory group(s)b'.

B. dentifying,the areas on which the assessment will foci's.

C;° Defining' and selecting the sample.

DevOloping the instruments.

E, Administering the instruments.

Summarizing and analyzing the data.

Applying the results to a definition of the desired outcomes.
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Write a. brief paragraph which describes the-purpose and impor-
tance of planning and coordinating desired outcomes assessments
with the!advisory groUp(s), including the privipal types of
'activities necessary "o accomplish this step. (PP- 37-39)

This'. is imPOrtthit to -Assure enthuSiasticcopperation-fromthe.
body which will'be Ake to Put the results. of the-assessMen-ttO
Use -in 'making real' iMprOVements Planning; activities Which .are,

key q6Mnunicating the purposes and procedures of'the
assessment to.those:to be. involved and afected;.choosing the
beSt procedure:for the'astersMerit; vlanning'subsTquent steps and
finding personnel to .fillthenecessary roles; coordinating this
phase with: the current status. assessment,; assuring meaningful
data.; and making necessary'conskderations for-computer

a

7. List'. three important factors that' should. be considered in identi-
fying the areas on which the-desired outcomes assessment-will

p, 43-44)
:

Defining it 'purpose.:
'-'. .

.
:s.

,Xonsidering various prodeduresand their'USefulness rLa Ie-
.

.

to thedefined.PurpoSes. '-'.

......-

C. Establishing decision proe.esses and rule-si and 4ocumenting
these.

efine: (pp. 48-50)

A. Three important considerations in selecting the sample:

1. Assuring-a representative sample.

Minimi2ing sampling error by includ,ing adequate numbers.

Selection of subgroups to be;,included
Assuring_adequate response level and validity.

B. Two alternative sampling strategies:

1. :Simple
.

2. Stratified randob

C. Tlie, procedure most-appropriate tooyour situation;

Correct responSe isspecificto.yo-ir situation.

D: The p.ionale for this choice

Correct response is -spelcifi4,t& your choicee. Be sureyou.
have justified your choices related to items BA and 8B_ above.
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9.

%

A. Three-impantcolpsiderations developing-the. instruments

and prOceduresfor adesirea.outcomes assessmeht

1. WriteJligh quallty items lusing a number of-crlteriaY.

. .

2. tyrite clear-and .useful directions:,.

N'Y
2

:3.- Plan adequately'for-cOmputer use.

B.

0

B.
.

.The steps you will go thrOugh in this, developMent:

1. Generate sample items.

2. Pilot-test these and revise accordingly.

3. Select items to be included in the instrument_

Develop a data collectio.n.instrument:.

5. Field test, the entire. instrument and procedures.

C. Teri-Cx-a--wm- f items you have generated for your instruments

Cqrrrect response is = le individual. However, be
Sure your items "meet all tie criteria led in thd4module
and listed succinctly on p.7,87 in the nmulati or ise.

1 ,
11

10. List: (pp. 71-79)

. .

Three important considerations in administering the
ment.you have developed:

1. Chdosing apRropriate.Placed and times for administration.

2. ".COMMI:inicating necessary. infermatiOn. to all involved:.

3. Building-ineflexibility to: allow for problems.

_1Other:correct. responseS are posSibleAlere-many'considera-
tions pertain)

.

. 'The'steps you will go hrough, in thls.adMiniStration:

1. 'Select and train interviewers.
EP

2.- 'Orient respondents.:

3. Develop detailed schedules
.tration.

117
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.

11.

1

4. Provide necessary inforMation to all involved parties;

5. Establish...an operations headquarters:.

6.. Collect the data.

Identify 'three. appropriate procedures invO,Ive.cl in. qumaarizing
and analyzing' the data, you ollected: (pp. . 85-89)e

.

A.. Keypunching computer Cards, -conducting. the computer run,'

andinterpfetirg printout Sheet.

B. .Gathering,,- grouping, arid integrating-added. statements and,.

open'-ended response's.
43-

.C. Developing statis'tkg,a1 'and. subgroup.weighting .pr'ocedures.

,
. Summarize. three important contiderations in applying the rosultis

of your data analysis to a definition of the cleSired outcomes

for your program: (pp ,,91-94) N . ..

..t. ) .

A. Noting items and areas that-rank high and loW in the data
summary. ...

-
'.. d

B. Applying .the .data intel'Rligentlyto your situation.
. e .

Producing'a document' Whieh summarizes the outcomes of the
.assessment and the process used ,for . %.

'1 Identify: (pp. .92-94)

A. Three -rget-audiences- for' yo.tir:report which summarizes
. ,

the .P-rocedures and products of your desired outcomes
assessment:

A.

, Student's and thd general, populace.

2. Teachers' dnd administrators.

3. Coiznselorp,and the adviSory groUp.
%

B. The topic'S of your report:
9

I..... Background and Purposes of the. Planning Activitieq.
II. Planning ActiVities tat A11, Scho1 1,s IDesign, sampling, .

.I.n:.; truMen ts , : Data Col lec tion Pest' c o.clu,re s , Da ta ArialysiS )

III. rzet:ilts , colic luS:ions , and :Implications for Each Sthool ...
IV. District -wide. Summary, co-ncicsians, and ItecoMMendations

- .

-.. ."



C. in which. the-report hill be tailored to each of the
'audiences 'listed in part A of this question:

1.. Students and the genetzal populace--Keep it 9hort and
concise, avoid technical Language.

2.' 'Teachers and administrata5TInclude more detail..

3. Counselors-and,the adVisory:gioup--Include all-the
inforMation'necessary and relevant,_ and any required
techn cal language,'.
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st.

INSTRUCTIONS FOR INTERVIEWERS
-

Introduction; Through small group interviews and a
card-sorting procedure, we hope to have students describe
their personal guidance and counseling needf4 and to
indicate whiCh cif those needs:they would like help to
-resolve:. The help would come through guidance, Counseling,
and other means of personal'assiStance. The information
upildbecompletely anonymous ; studentS will not:need to
sign their names to ahything.: They.will be asked to choose
statements that describe thefr personal needs in four areas

.

1. Academic Leprning Needs (How can I learn to learn
a better ?)..

. Educational and Vocational-Needs (How. Can I.plan
better for, my preseftt and future schooling. and
,

.vork?) . .

3. Interpersonal Needs .(How .can
with'others?),

:

r.

4. Intrapersonal Needs Mow can I impaecwe the way
I feel abalqjnyeelf_n_ -1

When all the information has been Collected,..it will
used o assess- current guidance,.cor.inseIing, ary4

psycholOgical.programs :and serviCes:available.and will
-contribute to the design and evaluation of future programs
'and Services. -.The,success of this venture will depend)
largely' upon Alai efforts,

I gpt alcihg Oietter.

-
, ,

-For the actual- Needs ,ASsessment intervieWs,
hie he f dl materials with you :

1.-'InforMatidb,ForNs.
Decks of-cards 1

MditiOnak (repiacement) blank
these decks \

4. Pon-or pencil

you-should

cards for each cif

a
You will_ipterv!iew individuals according to the.-

,chedule:.whiCh' you will be given. All individuals will
ave received an.prientation before the- actual ajsessrrent.
E ch. interviewer should wofk with six to eight students:.

1.24.. 12



1

GENERAL-PROCEDURE'TOR NEEDS ASSESSMENT STUDENT:INTERVIEWS.
.,

.

e ,
. . .

.

1, studeut selects top five. needsfromcne'deCk, Interviewer
records these.;

2. Keep the five cards to one side.. Retain the remainder of
the deck. a -4' . .

3, .Student_select-dthe-tep five wants', rearranging :the remain4er.
of the deck ie the wants are not the same as.ehe_fleeds...,
Interviewer records these. IntervieWee puts top'fiVe_wants
to one side and reassembles rest Of deck. .

.

4. Repeat steps one through. three with each of th'e' remaining

three decks. .

5. From-the.new "deck"' of 20 '(or fewer). wants,select theltoP
eight wants. Interviewer records these-. Interviewee

,- replace all 'Cards in proper deck. . .

6. -Fill in open-ended .queStion.#4 (second page of interview
sheet) if,new,wants have been added on blank cards that egd-
up in top 20 wants. ,

.

/., Have interviewee fill in rest of Open ended question's on
.page 2,.then return form to interviewee.' .,

8..: Remove anddestroy blank cards Onighich additional-needs ..
: were written. ReplaCe'destroyed blank cards-with neW:blank

Cards that-have properiy numbered on back. .

°

9. Shuffle cards in each deck and put header Card on top of .

each deck

a.

The following step-by step instructions will help you in
Conducting the interview. .

Introduce yourself. Explain the :Purpose of the assessment,
and the fact that students have .areal opportunity to have
an impact on programs.that affect-them. Emphasize the'
importance :Of their being honest and saying what they feel....
Hand each student in your group an information form. 'Read
the.atatement on the front page as. they folclow along.

B. Have the ,student9Nfill in the top of the data collection
form. 'Explain thA..the assessment is anonymous and no one
will know vhat-they S.ay. 'Walk around and double check their-
respons6s.tomake sure they .are answering properly', Collect.
the .InfortationForms.Arrange these forms in .front of you
to correspond to the way in-which the group members are.
seated.. Give Qach person in your group a number, and then
lightly write' tliat number on their forth so that you will be
-sure not to (Jet. the -forms mixed up. Give each student .a deck
of cards. ,The students- in your group4.shduld Start on differ-
ent colored decks. Give the first Student the Green deck.
--To the second, give theBluer the,third, the. Orange; and
the fourth, the Yellow. Continue this cycle for the other,

._meMbers of' 'our group,, always proceeding-in the Gree-n-Blue=
Orange"Yellow Order. .

4 ,
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.Explain the,nature.of the'four decks of cards. Explain to
students the procedure for sorting the cards in the deck
they are working on into statements Which.de represent'needs
for them',-and thoSe. which. don't. .Explain tkrat if they

''a question they should ask you.. Ekplain that if they have
a need in the area dealt with that is.not already.inclUded,
they may 1.T.ite it (them) on the blank card (s) at the back of.
the deak4,1-

ften a questiOn is asked, hesitate to put your ideas
iri the student'..s.mind,' .First.trli to get luis understanding
Of the card's meaning.. 'Then, responeto the?accuracy of
that statement.

When.a student finisheS With.-a deck, hand_ him the next
deck in the Green-Blue-Orange-Yellow colOr seqlTice. Also,
repiember what color deck the last student in your .group
started with. Continue the Green-Blue-Orange-Yellow cycle
for all students you work with during the week. This is
done to counterbalance the administration procedures.
Because some students work more .diligently on the first deck
they receive than the- last, using this procedure will enable
each deck to be presented first an equal number of times.

D ExpIa-inTtfte-g-fqecif selecting _the five' most, important
cards from the pile that represents chosen needs: Respond-
ents may select less than five,iput not more. Then explain
the prOces'S of putting the most important need of the five
fa-Le up, folloWed by:the second most .important, and so on.
When the Pile is complete, the respondent' turns the stack
of'five cards over and hands them to, you-so that only.the
numbers on the back of the cards are showing.

Wait for the students to select their five greatbst
needs. When they have done this', you record the.numberb on
,the back.of the ,cards in the appropriate spaces under "NEEDS"
on the data sheet. The nurriberOn the top card will be the

-number of his first choice need, etc.' Make sure 'tie inter-
viewees know-you are looking at the card numbers only, not
at the statements. This Should add to their feeling that
the results are treated confidentially.

.
If ,a student hasurr-itten a need on.a blank- card as.one

of .his five -top needs, record the number in the data section.
Do not read the need which the student has written. Later,
after the'interview has ended, you will have the student trans-
fer the need statement-from the card to'the appropriate sec"--
tion of Question #4 on the second page of the data. sheet.
a. student wrote, a need on a card but did not select it as one
of his five greatest needs, have ,him keep that card aside
:until the and of thy, interview and then destroy it. When a
student writes on a blank Card,' be .sure to prepare a replace-
-ment Card and insert_ it in the_Ideck before the-dlek.iS reused.'

Do not allowthe.stUdents to record their choices on
their own. data sheet. ,8oMe students may_want to do this, but
in the interest of accuracy,.yoU shOuld do afrthe recording.-

e.
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. -ftie . IIIII
E. Collect information about respondents' wants2'.4Ask them to

imagine that the best possiblke help is available. Ask them
to select from the card statements these with which they
would like help. These "wants" choices may be different ...

from the "need" choices. 'Have respondents select their top
fire (or less) wants using the Process outlined 'in 'step ID'

for each deck. This time, howevr, have respondents keep.
., 'their top five "wants" cards from each deck after the

numbers are recorded..-

F. With needs and wants recorded for each of the four area,
have respondents combine their top five wants cards into_
one deck of 20 cards, and select the top eight wants state-
ments from these. This gives tok wants across all cate-i
gories. Follow the same recording procedure, and return
the cards to the respondents. '

G. Have the respondents return their wants cards to the appro-
priate decks74..and mix them through the decks Have them.
remove cards on which they wrote additional statements, then
shuffle the decks. thoroughly. Place the header card at the
front and blank cards at the end. Collect the reassembled
decks and return the data sheet to each respondent.

H. Have the respondents.copy the statements they wrote on blanX
cards in the space under #4 Then have them proceed with
'questions five thrbugh eight on the data collection instru-
ment. Emphasize again the importance of honesty and the
need for suggestions and constructive criticism. ,Have
respondents destroy their added written Statements (cards)
after they have been recorded on th-&-data :collection instru-
ments. , When .everyone is through, collect,these forms.-
.Check respondents to be sure they are filling out the forms
correctly.

=

I. Explain Again;briefly how the information will- be used, and
how it should benefit respondent's. Thank them for their -
cooperation. Have stunts return to their regular schedule
in the way least disruptive to the school (this should be
predetermined).

_

ALTER THE INTERVIEW. . .

J. .Assemble all the information forms and, the decks and return
them to assessment headquarters. Keep them in a separate
file or envelope until you turn them in.

K. Replace any used blank cards at the back of the d0., num-
bering them correctly (see item D above).

117 -
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STODEilT.ORIEilTATION.

To the. Student

Your high school is engagihg in a project to review -

and 'improve the guidance and counseling assistance you
receive in ,school,--Within the next few days yoU are going'
to have an opportunity to say what your guidance and coun-
seling needs area The inlormation you give will be anony-
mous; you will-not have to sign your name to anything.- It
is not possible ,to collect information from all 'students,
so a random sample of ninth through twelfth grade students

. has been selected.. Your name may be in that sample. In
addition to information from students,-- a random sample of
school. personnel and parents will be. used to make. ure that
g idance'and counseling programs in this school are directed
-toward the most.important needs that your the students, have.

1

During the next week, think about the types of personal
and educationalthings with which you need help and don't
worry about how hard it might be to get that help; Imagine
that every possibleway of meeting your needs,could-be made
available. Try to be completely hdnest; don't report what
you think others would, like to hear. This is a real oppor-
tunity for you to have an iimpact on what. happens to you in
school.

You will be. asked. to supplYIbis_informatIon on-your-
needs by using a caxd-sorting procedure. You will by given
four decks of cards. Oxi each card a aifferent need will be
.Written. If the cards which you are given do not describe..
-all of your needs, blank-cards will be available on which
you may write other needs you may-have. You also will have
a chance to make any general' coMments you feel are important.

You will work in small groups with an assistant like,
the perSon who is handing out this sheet tOday... Since this
information on your needs can have a real impact on the
guidance and counseling which is.available to you, your
thoUghtful codperation'is needed.

Your 'Guidance and Counseling Department

3.281
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WHY NEEDS ASSESSMENT?

Why should you; as a student,'be worried now bout the
ob/ situation a few years from now, -or-about plahni for
yo r future and making some determinations of your ow 'needs

fo .that future? Consider briefly the following facts

/
. .

. .

/
. 90% -of all the scientists whb ever lived are :alive

today.

Human knowledge is doubling about every,,15 years.

. There is more change in.the lifespan of one man
today:than there was in the space of 1,000 years,
a few centuries ago.

. The earth's urbanrpopulation is doubling about
every eleven years. There are more than twice as
many people living in the cities-,of the world
todhy as when you were born.

. Half of all the energy -Consumed by man- in the past
2,000 years has been onsurd in the last 100.

. By the time today's/ teenager reaches old age, the
society around him"will be producing roughly 32
times as much in the way of goods and services as
when he was born.

Facts taken frcffi Future Schoch
by Alvin Toffler '

We live in a world unlike any_that has ever existed
previously. .The,pace or change has reached such lightning
propartions.that it is only through thoughtful assessment .

of one's own place in the world 'and intelligent planning
for tile future that one can adapt and.surVive4

. . .

T'The'classical pattern of an individual having a schooling
phase, a working phase, and a retirement. phase is changing fast:
A student leaving:school is finding that he must resume his
studies again and again if he desires to keep up with the'indreaSe
intscientific and technical knowledge. He must ilot only renew
his know.ledge'of his own. special area; he must be ready' to
prepare either,fot &mew occupation within-the sable occupational'
area, or even for an entirely different occupational field.
Since an individual's lifetime will be'filled With decision
points' amore than ,ever. before;' teaching students .to adapt to-
Change is .rapidly becoming a priMar.aim of American education.",

Dr. Jack A. Hamilton, Educator
and Research Scientist
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So today's student is presented with an unprecedented
challenge by the world he is about-to enter. Every effort he
can make to respond to this Challenge, to come to know himself
and the world in which he will live more fully, may represent.
the difference between survival and being left behind and lost
by a world hurtling at breakneck pace into the future. The
interviews and assessment aboutto'be conducted represent one
response: an attempt to determine what-you as human. beings
need now, and this will 1/ead.to an attempt to then respond to
these needs in such a way th4t, hopefully, you be able to
deal effectively with the world of tomorrow.

,J

Alb

f.
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VISUAL

APPENDIX
Tape-Slide introduction

DESIRED OUTCOMESASSESSMENT

L°NE.YOUTH LOOKING AT
A NOTICE WHICH READS::
,BOARD MEETING TONIGHT.
OPEN TO ,PARENTS AND
ADULTS.

2. SAME YOUTH WATCHING
T.V., PUBLIC SERVICE
ANNOUNCEMENT.

t -

SAME YOUTH GLANCING
IN ROOM WHERE A,
TEACHERS' MEETING
IS GOING ON.

4. SAME YOUTH WALKING
hOME ALONE, HEAD
DOWN, AND DEPRESSED.

AUDIO

. Background hall noise during
change of class.

T.V.Announcer'SVoide:
so if you're ,over 18, be,sure
to =Ole in next Tuesday's'
election:"

3. Meeting poise. Someone talking.'
about what students need.

TITLE: DESIRED OUT-
COMES ASSESSMENT.
STAFF DEVELOPMENT
PACKAGE.

COUNSELOR IN HIS e

OFFICE WITH A STUDENT -:
SEEKING HELP.

7. CARTOON./FIGURE
.STUDYING,, EXPRESSION
SERIOUS, IDEAS COMING
OUT ALL SIDES OF HIS
HEAD.

Youth saying to self: "I wish
someone would ask nie what. i
want sometime. Don't my opinions
Count?"

F.-. Male Narrator: The main idea-
behind a desired outcomes assess
ment is' finding out from students
what they-wax-it,

6. 'If done well';this is a. sizeable
'task. It is also &rewarding
one,dnd one that.can.prosluce
significant lasting benefits.

7. Themodulefor whichthis
slide-tape.presentation serves
as 1n introduction is designed
to,providc you With the know-
ledge and ski].is necessary to
conduct such assessment.

13 34
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DIAGRAM OF THE MODEL,
AS IT` APPEARS-ON
PAGE 2 F:THE MODULE..

9.. CARTOON. FIGURE EOOK-
e ING AT AN IMPRESSIVE

LIST OF SKILLS ON THE
BOARD, POINTING TO SELF,
WITH EXPRESSION WHICH
SAYS: "WHb, -PIE?"

1 CARTOON. FIGURE MADLY
WORKING AWAY, PAVERS

...FLYING IN ALL DIRECTIONS

CARTOON. FIGURE.WITH
SMUG LOOK, SITTING
WITH GROUP OF LIKE
CHARACTERS.' , .

12. CARTOON. FIGURE LOOKING.
AT PAPERS LABELED:
rSIMULATION_EXERCISE,
APPLICATION PROCEDURES-7
POST-TEST.

13. CARTOON ,FIGURE WITH.
CONFUSED EXPRESSION, 1

AND "CURRANT STATUS
ASSESST.1ENT," DESIRED
OUTCOMES. ASSESSMENT
FLOATING AROUNDHIS HEAD.

14. DIAGRAM:
A 'NEED

.1/WERE YOU
ARE NOW

WHERE YOU
WOULD LIKE
TO BE

',15. A LIST OF PRIORITIES,
NUMBERED, INTENDED
TO. REPRESENT PRESENT

8. The module begins -by showing,
you the relationship between-
this module and the overall
model for program deVelopmfit-
of which it is a part. As you
can see, this module comes ln
the initial; planning sta4e,
providing inforMAion useful
for subsequent steps in the.
model.

9. Then the module lists all, the
knowledge and skills you

4 should achieve by working
through it. .,-

10. As you work through the module,
ybu will encounter frequent
progress checks to show you
w e lei yo absorbing-.
what you're reading.

*11. Group activities are, also in- .

eluded to-let you share your
knowledge with others, and
benefit from theirs.

12. EXercises at the end of the
. module will let you pratice
your skills, apply the&to

situation and make'
sure you have learned--0-elything------
yoillre supposed to.

13. Fem le Narrator: Perhaps you're
won ering ekactly what a desired
-out omes assessment is.

I

Need can defined as the gap
between T re you arc now,
Paine A- on the diagram, and
where you would like to be,.
Point B.

15, The current status assessment,
pxplii,ined in the previous
module of :this, series, deals_

wherewith Point A,'determining
you are now.

,



16. 5TUDENTS IN A .DISCUS-.
SION-'GROUP, LED BY A:
TEACHER.-

16. -This module deals with Point B,
where you would Jike to be.
This is .determined through. I.

asking seudents, and possibly
some adult Subgroups as well,
what students' needs are and
what they would like help with-
if the bestipossibIe services "
were available.

6

17. CARTOON. FIGURE WITH
RULER, MEASURING ON A
*DESK.

A
17. Finally, the, gap between what

the desired outcomes assessment'
shows and -what the current
Status assessment shOWs deter-
Mines in what directions and
how,Jfar-your program should move.
How to precisely deterMine this
gap'and wtite program goals.and
objectives s dealt with in the
next module..

A nuiber ofapproaches have
been used in the :past to'
measure student needS.and .deter-
mine program desired Outcomes..

19, The most common is the'question-
.

naire, a paper and pencil I.

approach' which has studentS
check, rank, rate, or write-
-responses to.items.

18. CARTOON FIGURE TRYING 18.

ITO DECIDE WHICH OF
SEVERAL' PATHS TO TAKE
THROUGH A WOODS.

19. A PAGE FROM A
QUESTIONNAIRE.

20. A MAN DROPPING MANY
LETTERS IN A MAILBOX.

. - -A ,STUDENT SORTING
A DECK OF NEEDS CARDS....

22. alAR'D. -:S.W.VEN STEPS
IN TEE:ASSESSMENT PROCESS
(from, page 29 in the $

module)..

.

20. Follow-up studies sample sub-
jects who have left 'a. program
and know from their subsequent .

experience what thelp they would*
like to have had.

21. This module concentrates on the
card sort approach, dile which
actively involves students and .

adults in the 'assessment ,

process and provides comprehen-
sive and usefully structured
data. -

22.. Whatever the approach, the assess-
ment process has certain well
defined steps. The seven shown
on the chart are the major ones.
(Allow time.for reading'these.)
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a23.

COUNSELOa,PRESENTINGIDEAS TO AN ""ADVISORY. GROUP."

24.
'BLACKBOARD WITH` FOL
'LOWING:

INTERPERSONAf.'NEEDS?
ANTRAPERSONAL/NZEDS? ACADEMIC .NEEDS?-VOCATIONAL NEEDS?

. AS ABOVE WITH WORDS:FRESHMEN? PARENTS?_AGE? 'SCHOOL? EACHER6?SENIORS? ADMINISTRA-TORS?I.

20. THREE COUNSELORS WORK-ING AT A. TABLE, WRITINGOR DISCUSSING.'

27. A GROUP. OF STUDENTSBING ORIENTED.

4-2
. 'SHOT OF A COM-44R.,

2V. COVER SHEET FOR A
REPORT.

30. CARTOON. FIGURES
SITTING AROUND WIPING. 'THEIR BROWS,

EXHAUSTEDFROM A STRENUOUS
iEFFORT.

31. ,PROGRAM
ADMINISTRATOR:TALKING TO COLLEAGUEaDOOR OR DESK LABEL INPICTURE TO IDENTIFY, HIM,.REPORT IN HAND.

-23. Male Narrator: The first, planniand coordinating
with the advisorgroup, laSrS th groundwOrk for therest of the of rt.

24. 'Next, the, precise
ocus of the.assasSMent must be etermined.

-"""...
25'. Third, the sample

:group who wiilactually
reply4-to-..the assessmentmust be

defined'and selected.

26. The instruments must'be Written,.pilot
testedf.4evi.sed, and-field.tested_to

preParp.them for useAn
theassessment.

27.
Administration includes selectingand training

administrators,orienting
respondent=s, writingschedules,'
and.carrying out

determined.procedures.
,28. The sixth-step
invol.ves pullingtogether

and-analyzing the date..
29. -Finally, a report is mrittenand

distributed to summarizethe results
And.state the de-sired outcomes for the programas they have been

determined. :
304 Female Narrator: And orcethisks, done,

exactly'what have yduaccomplished? ldsten to someanswers to,this question.

31. "This has given
1.1s.the basisfor measuring what we do. Alot of people -1'm responsibleto like the idea
we,",r6.starting

to-build'hccountAbili 'intoeducation.."



32. PROJECT DIRECTOR,
LEADING PLANNING
SESSION; (BLACKBOARD
INFORMATION PROVIDING
IDENTIFICATION)-.

33. YOUTH FROM. FIRST FOUR
SLIDES, TALKING TO
FRIEND.

34, COUNSELOR, COMMENTING
IN PLANNING SESSION.

ANOTHER COUNSELOR,
SAME .

32. PWe,have concrete, empirical
ata to work from now. We
on't have to plan from vague

theories or 'guesses."

3 "They. did' it. They asked me
.what I needed. I feel like.
I've Had a little say in some-
thing for a change."

0.

3 "I find we al-e.workingtogether
better as a team; now that 'we
have common and reliable in-
formation on which' to-baseour
efforts."

"We have begun a process of
planning and evaluation which.
Should keep us from stagnating,
and help us Stay abreast of
'future changes and needs.."

36. Female Narrator: As these com-
ments suggest, there are many
advantages to conducting a de-
sired outcomes.assessment.

37. The mp ule will, require some
hard w rk. It's designed .to
take from 10-to 15 hours ;to

. .

36'.. GROUP OF STUDENTS IN
. GROUP COUNSELING SES-
SION; WITH ONE OF ABOVE'
COUNSELORS.

37, INDIVIDUAL COUNSELOR
WORKING BY HIMSELF;

38. FAIRLY LONG RANGE 'SHOT
OF THE SCHOOL BUILDING..

39. YOUTH FROM FIRST FOUR
1' SLIDES, WALKING HOME,

CHEERFUL EXPRESSION,
'HEAD. UP. .

40. COVER PAGE FROM THE
MdDULE.

complete. It may become
frustrating at, times.

38. But it can help to give you
importan't skills useful for
m king real improvements'in
your. guidance, counseling, and
iacement progam.

39. It is one tool for, making edl-
/Cation responsive to young
people, and_ structuring pro-
grams around their needs.

4p. Male Narrator: At this point-,=
% you may begin work oil the

module.
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APPENDIX C

PROCEDURAL CHECKLIST

Assessment Process

. Plan and coordinate with the advisory groups.

A. Obtain:approval and support from appro7
ipriate groups..

. INeceptance and participation of various
sub-groups.

C. Other considerations:

1.' Who will select areas?

2. Who will define sample?

3. Who will choose Or develop instru-
ments?

4. Who will be in charge of'adminis-
tration? -

How much help?

J. Who will,,analyze the data?

6, Who need6 to beinvolved.at each
step 'and. how will cOmmuni3cation
occur'?

7. Who will Coordinate"with.computer
so data will be usable?

. Who .will maintain' a: record of the
program developmdrnt?

II. Identify areas On
will focus.'

which the assessment

,

A.' ;What is the central purpose?, COmpre-
.,

henSive: --or 1 Or 2' key. areas?

Is assessment for'all'or only certain
sub-groups?
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Tn. Defining and-selecting the sample (10-15% 
df population). 

A. The few who are measured must reflect 

.the-will, of all. 

Random sample - -only' chance determines 
who participates.. 

C. Stratified Samplb--balance sample with 

key factors., 

P. What level of response will. be considered 
adequate?? 

IV. Developing the instruments. 
/ 

A. What is evaluation of available 'Cards 
and statements? 

0 

1. Does revision needsto be assigned to, 

someone ?' 

2. What areas are to be Included in 

survey? 

3. What statements'need to be added?-, 

Can we pilot test these'on an adUItor.. 
student group?- 

' 

C. Who will-develop a:data collection 
instrument? 

1. How will responses be recordod? 

2. HoW will reskohses.be summarized? 

D. How is data to be repOrted? 

1., Number of times chosen. 

2, Which was chosen most important Most 

Often?' 
, 

3. Weighted mean. 

4- now,should.data be grouped? Subpop- 
ulations, sqx, grade, age? 
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V. Administering- the instrument.

A. Who will do it? Training
teachers, substitukes, graduat<

? Counselor/-:
stUdents, residents. .

-B. Schedule: where, when?

C. Are written directions needed? For
students and interviewers?

Preparing students.D.

.%

1. Purpose.

2. What they-can gaih.

'What is expected.

VI. Summarizing, and analyzing data.

A. Determine best formand method with
computer' people.

How are Open-ended questions to be
handled?

VII.

. Who is going to do the analysis?

D, flow will data be weighted folnalysis?

1. First choices.

2; -Relative.percentages.

3. How will figures be 'reconciled?

4. How will weighted'Mean 1e utilized?

5. How will responses of various sub-
groups lie Weighted?

Applying the resultS to .a definition of the
desired Outcomes.

A. -Consider both .highs and lows ir. decision
making process.

B,/ Is data to be considered as a w4ole or
divided into subgroups (i.e., grade,Lage,
sex, ete.)?

Who will produce docUMent-reviewing
process and'reSults?
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APPENDIX

STAFF' TRAINING MODULE DESCRIPTIONS

1. Orientation

Gives-an in-,depth.approach to 'understanding what the compre-
hensive approaoh to guidance,' counseling, and placlement is,

--.what its advantage& are how competency-based training is
related to using thi approach,.and how to determine what
training is relevan Requires 15 - 20,hOurs to complete.

2. Assessing Desired Outcomes

Presents various methods of planning and conducting a needs
assessment as well as ways of summarizing; analyzing, and
reporting the data: Requires 15 - 20 hours to complete.

,

3. CoMputer.,Assiated Reporting .

,

Provides a :generallknowledge-of t e Process necessary to
develop an effective Computer Information.SysteM and-enables
the participant to select the best approach for gathering and
analyzing data from all available options, for a district's
particular needs.-Requires. 10 - 12'hours to, complete. :

4. Current Guidance Program Assessment

0oe Provides an Understanding ofwhy.a current guidance program
assessment is needed, how the assessment can be conducted, .

and what use can be made of the data 'after it-is obtained. .

:11equires 10 s 12 hour's to complete.
N

5- Determining Program. Goals and Objectives_

Makes use of the current status assessment and desired out-2

comes assessment reports to produce a complete set of program
goals and student performance objectives for a new program.

Requires$10 12 '.hours to complete.

6. Alternative Strategies

Examines strategies which would be appropriate to the goals
and objeCtives of the program being structured, .specifies
criteria for assessment ofalternatiVestrategies presented;
and provides evaluation procedures for' the selected strategies.
Requires 12 - 15 .hours to cbmplete.
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7. Groups and Group Leadership Ski ls-
Presents an overview of ways chool counselors or other
educators could use group

leadership skills with task groups,
guidance.groups, and counseling groups to implement a compre-,
hensive career guidance system. The module'also facilitates

the development of three basic
communication skills,that are

useful in
facilitating

iriterpersonal interaction in all group
settings. Requries 12 - /:5 hours to
Planning

Paraprofessional Programs'
Provides the

Structure'for the participant to plan,
implement,

and evaluate
paraprofessional school guidance program in

his/her own setting. Also presents :he history,
development, -

and major issues inFolved in the utilization of = paraprofvssionals.
Requires 12 - 15 hours

to complete.
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